Storytelling in the Brain and in the Classroom
Brian Cullen

This paper reviews some recent research which lends evidence to
support the intuitive and experience-based notion of teachers that
stories are an effective teaching tool. This is followed with some
practical tips for teachers on how to integrate storytelling into the

classroom.

Listening to stories is a natural part of every person’s experience and
many teachers have discussed how storytelling can be a powerful
pedagogical tool (e.g. Abrahamson, 1998). This paper reviews some recent
research which lends evidence to support the intuitive and
experience-based notion of teachers that stories are an effective teaching
tool. One of the fields that has always supported the use of storytelling is
Neuro-Linguistic Programming (NLP) and recent evidence and theories
from neuroscience and cognitive linguistics are providing evidence: for
effective techniques that have long been advocated by NLP. The paper
begins with a review of some recent research and concludes with some
practical tips from the field of NLP for teachers on how to integrate

storytelling into the classroom.

Metaphors We Live By

In a highly readable book, The Storytelling Animal, Jonathan Gottschall
(2012) explores how evolution has wired our brains for storytelling and how
a story powerfully communicates connections between cause and effect,
helping us to learn vicariously from other people’s experiences and avoid the
same mistakes. But what is happening in our brains when we listen to

those stories and how can we better utilize the rich potential learnings of

__.1_



stories for our learners? In Metaphors We Live By, George Lakoff (1979)
proposed that our entire conceptual meaning system is based around
meaning and story. For example, when someone says “I love you”, we do not
get meaning out of that utterance by using a dictionary definition such as
“Love is a deep romantic or sexual attraction”, but rather understand it by
using metaphors such as "LOVE IS A PHYSICAL FORCE” which leads
naturally to metaphorical extensions such as “I can feel the magnetism
between us” or “I'm really attracted to you.” Of course, we can use multiple
metaphors to understand a concept. For example, “LOVE IS A FIRE” leads
to “his latest flame” and “I don’t want to be burned.”

While Lakoff’s work was based on linguistic evidence, in a recent'book,
Louder than Words, one of his students called Benjamin Bergen (2012)
discusses the ability of modern neuroimaging techniques such as fMRI and
CT scans to show us how sensory words activate the corresponding cortex in
the listener’s brain (visual, auditory, motor, somatosensor). When we listen
to a PowerPoint bulletpoint presentation with typical academic non-sensory
language, the Broca and Wernicke areas activate in order to transform
language into meaning. But listening to sensory language such as stories
activates other areas of the brain necessary to actually experience the story.
For example, Gonzalez (2006) has showed that a word such as “cinnambh”
activates the same neural area as when a person actually smells cinnamon.
Similarily, Boulenger (2012) showed that “the meaning of action words
embedded in sentences is reflected by somatotopic activation of precentral
motor systems.” Oatley (2011) suggests that our brains create a running
sensory movie based on the stories we read or hear. These come together in
the theory of embodied simulation which suggests that words that we hear
or read or even say to ourselves actually create experiences inside our
brains.

When we look at mental practice, we can see the effects of this internal
experience. Feltz & Landers (2007) describe sports where mental practice
has been linked with substantial improved actual practice. Storytelling is

one way to create similar mental practice in the classroom which can help
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students to create rich internal experiences.

How do we know that our stories are actually causing experiences in the
students’ brains? The neurocoupling model suggests that a listener's brain
actually comes into sync with the storyteller’s brain (Stephens et al, 20 10),
and it demonstrates that the listener is very active in creating internal
experiences from the words that echo the storyteller’s own brain patterns.
Interestingly, the listener can even move ahead of the storyteller at times as
they predict what will happen.

As teachers, we can learn a lot from this research. Our words are not just
words as Bergen says, they are “louder than words”, and they actually
create experiences in our students’ minds. We can use this to help our
students to learn vicariously through stories or to prepare for future
experiences in the world by inducing experiences mentally in the classroom.
We can also instill desirable beliefs through story such as “mistakes are
important in learning.” Neuroscience and cognitive linguistics are showing
us that our words create experiences and we should choose our words
carefully.

As teachers, we can tell our student stories of how Taro travelled overseas,
or how Tomoko learned English successfully, or wrap up our lessons in
stories about bears or fairies. Even if we simply wrap up our regular conéeht
in stories, we get about 30% increase in comprehension (Arya & Maul, 2012).
All of these are effective ways of generating rich experiences in our students’
minds and helping them to learn effectively. As Gotschall pointed out, we
are indeed storytelling animals, and stories are a powerful way to help our

students learn vicariously.

Some More Questions

Recent research in neuroscience, cognitive science, and linguistics are
showing us how stories actually cause learning in the brain, but as usual
with such research, answering some questions leads to more questions.

Some of these are given below:



® How does the use of voice in stories show up in neuroimaging studies.
e.g. the effect of tempo, pitch, rhythm, dynamics, timbre on the
listener’s brain.

® Limiting and guiding listener focus (e.g. through storytelling) and a
movement from external to internal focus are also characteristics of
hypnosis. What data is available from the study of hypnosis that may
be relevant?

® Students seem to forget that they are listening in L2 when they are
truly engaged in a story. Is there some corresponding neurological
shift?

® What are the physical signs of being engaged in a story (e.g. leaning
forward, eyes focused on speaker, defocused eyes) and are these signs
of underlying neurological changes?

® What stories are useful for your students, i.e. what internal
experiences do you want to help them to create in order to learn more

effectively?

Practical Tips

Storytelling has many benefits in the EFL classroom and other learning
contexts including providing listening practice, aiding in Vocabulélfy
acquisition, and motivating students. The section below will introduce some
tips from the field of NLP to help you make storytelling into an even better
learning experience in your classroom or learning context.

The field of neuro-linguistic programming (NLP) developed in the 1970s
when Richard Bandler and John Grinder decided to study and model the
communication patterns of expert communicators including family
therapist, Virginia Satir, and hypnotherapist, Milton Erickson. Both of
these people were famous for their ability to communicate effectively in
ways that would help a client change and learn. One of the ways that they
achieved this was to use stories in their communication in order to help
their clients to learn to look at the world and at problematic situations in

new ways. Bandler and Grinder went on to codify the language patterns of
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these expert communicators and others in a way that could be understood
easily. More importantly, the results of their modelling means that teachers
like you can also learn to use these language patterns and techniques in the
storytelling in your classrooms.

Below I introduce just a few of the many tricks and techniques that NLP
has modelled from these experts of storytelling. At the end of each section, I
have added a few tasks for the reader. I invite you to enjoy trying out these
tasks and I hope that they will help you to bring these useful NLP tips
effectively into the stories of your own classroom, creating an even better

learning environment for your students.

Tip #1: Spatial anchors

Perhaps one of the simplest and most important things that you can do in
the classroom is to create a special location for your storytelling. It is likely
you already use special locations or areas of your classroom to some degree,
but you may not have thought about it consciously yet. For example, you
might stand behind the teacher desk when you take the roll. Or you might
have particular areas on the blackboard or whiteboard where you write
things like homework or class activities. Many teachers have a space on, the
left hand side of the board for classroom activities and space on the r1ght
hand side of the blackboard for homework. Why do we do this? We choose
and use specific areas so that students become aware of these areas and
know to look in these areas for the list of classroom activities or the
homework.

In NLP, we call this use of a standard location a spatial anchor, and this
simple concept can be very powerful in preparing students to easily enter
the state of curiosity that is best for listening to a story. In my own
classroom, I maintain a special area that I use for storytelling and I only
enter that area when I am going to tell a story. When I finish the story, I
make sure that I have stepped out of that area again.

In a classroom, you can emphasize this storytelling area physically, for

example by setting a chair on the left hand side of the teachers desk at the
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front of the classroom. Always make sure that you keep this spatial anchor
completely clean. In other words, if you are doing any other activity such as
taking the roll or teaching vocabulary to students, make sure that you are
in another area of the classroom.

Now if I were to ask my students about the spatial anchors, maybe some
or even most of them probably would have no conscious awareness of how I
use the positions in the classroom, but at an unconscious level they are
certainly aware. This unconscious awareness is particularly obvious when
we use the storytelling spatial anchor in the classroom. After I have used it
several times, then each time I step into the position I can see students
start to lean forward slightly and become more curious about what st'ory is

going to be told.

Task

1. What positions do you already use in your classroom for particular
activities?

2. What positions would you like to set up for your storytelling?
Draw a map of your classroom and show the spatial anchors that you

would like to use.

Tip #2: Enriching Maps of the World with Stories

One of the fundamental concepts of NLP states that the map is not the
territory. In other words, the mental maps that we have to represent the
world are not actually the same as the world itself. People don’t interact
with the world directly but rather interact with their maps of the world.
Some of these maps are more useful than others. For example, a student
who has a mental map with the belief that “learning English is difficult
because I am Japanese” is likely to learn less effectively than another
student who has the belief “English is easy to learn because there are so
many fun resources on the Internet”. Of course, we can try to get students to
consciously change their beliefs and mental maps, but sometimes it is easier

to change a belief or install a new belief at an unconscious level using a
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story.

Stories are of course often used as teaching tools. Many stories that are
told to children are actually moral lessons in disguise. For example, recently
I had the students in one of my classes bring in stories to read to other
students. One of them brought the classic children’s story, The Goose Who
Laid the Golden Egg. I have retold it briefly below:

Once upon a time, there was a man who had a goose that wouldn’t lay any
eggs. Then one day; to his great surprise, he found a big golden coloured egg
beside the goose. It was as heavy as lead, and at first he thought that it was
a stone. Then he realized that it was an egg of pure gold! The next day, the
goose laid another golden egg, and then another on the next day, and so it
continued every day. The man sold the golden eggs and became very wealthy.
As he grew more wealthy, he began to become more greedy. One day, he
thought to himself, “why do I have to wait each day for the goose to lay the
golden egg? Inside the goose, there must be a huge store of gold.” So the
man got a sharp knife and killed the goose. He opened up its belly and he
got a big surprise when he looked inside. Because inside, there was nothing
there at all.

The student then went on to explain the ‘moral’ or ‘meaning’ of the story,
saying that “the meaning of the story is that you should think carefully
before carrying out any serious actions.” In our classrooms, there are many

‘morals’ or messages that we may want to convey to our students.

Task

1. What is a message you would like to send to the students in your
class?

2. What is a story that can be used to convey the message in a fun

metaphorical way?



Tip #3: Teaching Patterns through Stories

Isomorphism! This complicated sounding word is simply another way of
saying that one thing can be equivalent to another. In NLP, we would say
that one map is equivalent to another map. The patterns that we want our
students to learn may have an isomorphic equivalent in a story, or we can
construct a story that provides an isomorphic equivalent. In the story of the
Golden Goose, the man and the goose are unlikely to actually exist in the
real world, but isomorphism allows us to relate these ideas to a parallel
situation in our own lives. The underlying pattern or deep structure of the
story is the same.

Stories are a great way of teaching patterns and ideas without explicitly
teaching them. For example, through a story a problem can be solved. While
solving the problem in the story may not actually change anything in the
real world, if we design a story properly, we can use it to teach a
problem-solving strategy. In the story of the Golden Goose above, we were
teaching students not to rush into serious things. This kind of negative
advice can be very useful. We can also use stories to teach students positive
steps on how to achieve something. Here is a little story that I constructed
to teach a particular pattern.

Taro really wanted to speak English better because he realized that many
companies In Japan now require a good level of English, and everyone
wants a good job, don’t they? So Taro started to think about other things
that he could do well He is really good at baseball so he started
remembering how he learned to play baseball. He really admired the people
on the top baseball team in the school and he imagined himself playing
there on that field with the whole school watching him. Those players were
great role models for him and he dreamed of being Iike them. But of course,
Taro knew that dreaming and imagining is not enough. You've got to take
action, don’t you? So every day after school, he used to go to a particular
place and practice with a group of his friends. And when he practiced, it was

fun — it didn’t seem Ilike work at all — he just felt excited. Sometimes, he got
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tired through practice but he just kept on going because he really wanted to
be good. As he practiced, he became more and more interested in baseball
and he began to notice things related to baseball everywhere that he looked.
It took quite some time, but eventually Taro was able to learn all the
necessary skills and use them in the baseball games. Eventually, all of his
hard practice paid off and he was selected for the top baseball team in the
school. Now; it was him that the whole school was watching and admiring.

Imagine that — he had become a role model for other people!

In this story, the goal was to model a good pattern for learning English by
telling the story of Taro remembering the steps he took when he was
learning baseball. For your students, it doesn’t have to be baseball, of course.
It can be anything that your students have already learned successfully.
Some of your students have learned how to play a sport very well. Others
have become highly skilled at a musical instrument or tea ceremony or
some other skill that took a lot of effort.

We can use stories like these to draw students’ attention to the fact that
they already have successful learning experiences. At an unconscious level,
these stories will also help students to revitalize the learning processes that
they have used in the past. In this way, we are teaching or reteacllling

patterns of success through our storytelling.

Task

1. What is a pattern or behaviour that you would like your students to
develop?
What are the steps of the pattern?
What is a story that you could use to teach this pattern?

Tip #4: Visual, Auditory and Kinesthetic Language (VAK)
When we use language, we are actually creating images in other people’s
heads. It’s almost magical. Through a few well chosen words, we can create

vivid images, sounds, and feelings within our students’ minds. Take a few
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moments to notice the differences between these two descriptions of the

same event.

Description 1

John went into the room. He sat down and looked around. He was scared.

Description 2

John looked down at the discoloured carpet on the corridor floor behind
him, took a deep breath and then, pushing the cold metal door open, he
walked slowly and nervously into the small room. There were three gray
office chairs in the center of the room. He chose the one nearest the dobz; sat
down and looked around. The gray walls and low ceiling of the room,
combined with the constant irritating hum of the ancient air conditioner
unit, added to the heaviness of the air. He felt a drop of cold sweat on his

neck. He was scared.

These descriptions create very different results in the mind of the listener.
The second description makes much better use of Visual (V), Auditory (4),
and Kinesthetic (K) words. Modern neuroscience research shows that we
understand visual words by activating the visual cortex in our brain. For
example, when we hear the words “discoloured carpet”, we comprehend that
word by using the visual cortex in our brain to create an internal mental
picture of a discoloured carpet. Similarly, auditory words such as “hum”
activate the auditory cortex and kinesthetic words such as “heaviness” and
“felt a drop of cold sweat” activate the sensorimotor cortex as we listen and
try to create meaning out of the words.

Using rich imagery in our stories is not just poetic and more interesting
stylistically. The use of VAK language in description 2 actually activates the
listeners’ brains at a much deeper level. By using this kind of language, we
are engaging the students’ attention and neurological resources at a much

deeper level.



Task

1. What is a story that you have used with your students in the past, or
a story that you would like to use?

2. What words can you use to make the pictures more real for your
students?

3. What words can you use to make the sounds clearer for your
students?

4. What words can you use to help your students feel the actions of the

characters in the story and to feel the objects in the story?

Tip #5: Split Stories

Do you remember those old television programs like The Six Million
Dollar Man that used to finish each episode with a crisis or dramatic
situation, ending with the inevitable “To be continued ...”? Well, maybe you
aren’t old enough, but we can see the same technique being used today in
more subtle ways. Even on social networking sites like Facebook, the
constant news feed is using the same kind of technique. Why do you think
television program makers and website designers use this technique? The
answer is that they want us to feel a heightened sense of curiosity, and as
teachers that is exactly the same thing that we want to see in our stude;xfs.
It is when students are really curious that they are ready to learn.

Split stories are a common technique used in NLP. They came out of the
work of the hypnotherapist, Milton Erickson. Erickson used to tell a story to
his clients and then switch effortlessly into another story, then finally
returning to finish the original story. In the split story technique, you begin
telling a story and stop at an important moment in the story. You can then
step out of your storytelling position (remember tip #1), look back and point
at your storytelling location where you were standing or sitting a few
moments before, and say “you’re probably curious about what happens next
in the story, and it’s good to be curious when you're learning English, so
keeping that curiosity, let’s move on to the next activity, and we’ll come back

to the story later.”



Split stories can be particularly useful when you want the students to
unconsciously come up with their own answers to a problem or question.
For example, in the story about the Golden Goose, we could stop before the
man killed the goose and say something like, “and what do you think
happened in a situation like this when the person didn’t think seriously

about the consequences of his actions?”

Task
1. What is a story that you could use as a split story?
2. When could you break the story in order to maximize student

curiosity?

Tip #6: Making Suggestions Through the Words of a Character in
the Story

Another common technique from NLP is to make suggestions by saying
them as someone else’s words. In a therapy situation, the therapist might
use this NLP technique by saying something like, “I heard of one person
who overcame depression by saying to themselves everyday, ‘you can do a
little exercise and think of a little thing that you are grateful for.” Although
the therapist has not said the words directly to the client, the effect can be
the same.

In our classrooms, we can use the characters in the stories that we tell as
a wonderful way of getting suggestions across to our students without
actually saying it to them directly. For example, we can get a character
within a story to say the words that we want our students to hear and
accept. For example, if I were to say to you that my NLP trainer told me
that Richard Bandler had told him that stories are absolutely wonderful...
you would still receive the main message that stories are absolutely
wonderful, although I didn’t actually say it to you, did I? In NLP, this is
called an embedded quote because the suggestion is embedded in at least

one level of quotation. Here is an example that you might use in a story:



And the queen said to the knight, “In order to succeed on your quest, you
must work hard every single day. Just a few minutes can be enough, yet you
must work hard every single day” When the knight nodded, the queen
added, “yes, you already understand, don’t you, so you will work hard every

single day.”

You can emphasize an embedded suggestion like this in several ways
including:

® making a particular gesture when you say the important words

® pausing before the suggestion

® changing the tone or speed of your voice when you say the sugg'estion

In NLP, we call this analogue marking because it marks out that
particular part of the sentence as being important in some way. Your
students probably won’t even notice consciously, but at an unconscious level,
the analogue marking makes it more likely that they will accept the greater

importance of those words.

Task .

1. Now that you have learned how to embed suggestions in a story, iybu
might like to use that ability to get your students to believe things
that will support them in their learning. What would you like your
students to believe? What suggestions would you like to give your
students?

What story could you incorporate these suggestions into?

How can you incorporate these beliefs and suggestions into your
stories so that students are exposed to these facilitating beliefs many
times and can eventually accept them and adjust their behaviour
appropriately?

4. Practice by recording yourself on audio or video telling a story. Now
tell the same story again making deliberate use of analogue marking

with your voice to mark out the important points.



As you can see, NLP has a lot to offer teachers. In this short article, we
have introduced just a few of the techniques that you can use in your
storytelling to motivate your students, help them take on beliefs that
support their learning, and help them to learn both the content of your

course and the skill of how to learn.
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Storytelling　in　the　Brain　and　in　the　ClassroomBrian　Cullen　　This　paper　reviews　some　recent　research　which　lends　evidence　tosupport　the　intuitive　and　experience−based　notion　of　teachers　thatstories　are　an　e銘ective　teaching　tool．　This　is　fbllowed　with　somep翌actical　tips罫or　teachers　on　how　to　integrate　storytelling　into　theclassroom．　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　’．’　　Listening　to　stories　is　a　natural　part　of　every　person’s　experience　andmany　teachers　have　discussed　how　storytelling　can　be　a　powerfulpedagogical　tool（e．g．　Abrahamson，1998）．　This　paper　reviews　some　recentresearch　which　lends　evidence　to　support　the　intuitive　andexperience−based　notion　of　teachers　that　stories　are　an　effect輌ve　teachingtoo1．　On．e　of　the　fields　that　has　always　suppoτted　the　use　of　storytelling　isNeuro−Linguistic　Programmmg（NLP）and翌ecent　evidence　and　theories丘・一・u・・sci・nce。nd，。gnitiv。　lingui、tics　a，e　p，。viding。vid。n，e己reffective　techniques　that　have　long　been　advocated　by　NLP　The　paperbegins　with　a　review　of　sorne　recent　research　and　con．cludes　with　somepractical　tips　from　the　field　of　NLP　fbr　teachers　on　how　to　integrateStOryte11ing　intO　the　ClaSSrOOm．Metaphors　We　Live　By　　In　a　highly　readable　book，　Z力θSε07ア6θ正刀g　Aη11η司Jonathan　Gottschall（2012）explores　how　evolution　has　wired　ouτbrains　fb℃storytelling　and　howastory　powerfully　communicates　connections　between　cause　and　efおct，helping　us　to　learn　vicariously　j辻om　other　people’s　experiences　and　avoid　thesame　mistakes．　But　what　is　happening　in　our　brains　when．　we　list飽tothose　stories　and　how　can　we　better　utilize　the　rich　poten尤ial　leamings　of一1一stories　fbr　our　leamers？In　Mθ匂ψoτβ碗万yθ動George　Lakoff（1979）proposed　that　ou．r　enti主e　conceptual　meaning　system　is　based　aroundmeaning　and　story　For　example，　when　someone　says“110ve　you”，　we　do　notget　meaning　out　of　that　utterance　by　using　a　dictionary　de£inition　such　as‘‘kove　is　a　deep℃omantic　or　sexual　attraction”，　but　rather　understand　it　byusing　metaphors　such　as”LOVE　IS　A　PHYSICAI．　FORCE”which　leadsnaturally　to　metaphorical　extensions　such　as“I　can　fbel　the　magnetismbetween　us”or“1’m　really　attracted　to　you．”Of　course，　we　can　use　multiplemetaphors　to　understand　a　concept．　For　example，“LOVE　IS　A　FIRE”1eadsto“his　latest　flame”and“I　don’t　want　to　be　burned．”　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　ぐ　セ　　While　Lakoff’s　work　was　based　on　lingu輌stic　evidence，　in　a　recent　book，Loα鹿τ功∂刀碗ぽ由，　one　of　his　students　called　Be司amin　Bergen（2012）discusses　the　ability　of　modem　neuroimaging　techniques　such　as　fMRI　andCT　scan．s　to　show　us　how　sensoTy　words　activate　the　corresponding　cortex　inthe　listerler’s　brain（visual，　audito取motor，　somatosensox）．　When　we　listento　a　PowerPoin．t　bulletpoint　presentation　with　typical　academic　non−sensorylanguage，　the　Broca　and　Wemicke　areas　activate　in　order　to　transfbrmlangUage　intO　meaning．　BUt　liStening　tO　SenSOry　langUage　SUCh　aS　StOrieSacもivates　other　aτeas　of　the　bどain　necessaτy　to　actually　experience　the　stOr）た　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　享For　example，　Gonzalez（2006）has　showed　that　a　word　such　as“cinnamon”activates　the　same　neu主al　a罫ea　as　when　a　pe主son　actuaUy　smells　cinnamon．Similarily　Boulenger（2012）showed　that“the　meaning　of　action．　wordsembedded　in　serLtences　is　reflected　by　somatotopic　activation　of　precentralmotor　systems．”Oatley（2011）suggests　that　our　brams　create　a主unningsensory　movie　based　on　the　stories　we　read　or　heaL　These　come　together　inthe　theory　of　embodied　simulation　which　suggests　that　words　that　we　hearor　read　or　even　say　to　ourselves　actua11y　create　experiences　inside　ourbrains．　　When　we　look　at　m飽tal　pτactice，　we　can　see　the　efεects　of　this　intemalexperience．　Feltz＆Landers（2007）describe　sports　whe℃e　merttal　practicehas　been　hnked　with　substantiahmproved　actual　practice．　Sto℃ytelling　isone　way　to　create　similar　mental　practice　in　the　classroom　which　can　help一2一students　to　create　rich　internal　experiences．　　How　do　we　kn．ow　that　our　stories　are　actually　causing　experiences　in　thestudents’brains？The　neurocoupling　model　su．ggests　that　a　listener’s　brainactually　comes　into　sync　with　the　storyteller’s　brain（Stephens　et　a1，2010），and　it　demons仕ates　that　the　listener　is　very　active　in　creating　internalexperiences丘om　the　words　that　echo　the　storyteller’s　own　brain　patterrls．Interestingl況the　listener　can　even　move　ahead　of　the　storyteller　at　times　asthey　predict　what　will　happen．　　As　teachers，　we　can　learn　a　lot　f士om　this　research．　Our　words　are　not　justwords　as　Bergen　says，　they　are“louder　than　words”，　and　they　actuallycreate　experiences　in　our　students’minds．　We　can　use　this　to　hδ1p　ourstudents　to　learn　vicariously　through　stories　or　to　pヱepare　fbr　血tureexpenences　m　the　world　by　indu．cing　experiences　mentally　in　the　classroom．We　can　also　instill　desirable　beliefs　through　story　such　as“mistakes　are輌mportant　in　leaming．”Neuτoscience　an．d　cognitive　linguistics　are　showingus　that　our　words　create　experiences　and　we　should　choose　our　wordscarefUlly　　As　teachers，　we　can　tell　our　student　stories　of　how　Taro　travelled　overseas，or　how工bmoko　leamed　English　successfully　or　wτap　up　our　lessms　instories　about　bears　or　fairies．　Even輌f　we　simply　wrap　up　our　regular　con孟ehtln　stones，　we　get　about　30％increase　in　comprehens輌ol1（Arya＆Maul，2012）．All　of　these　are　ef艶ctive　ways　of　gen，erating　rich　experiences　in　our　students’minds　and　helping　them　to　leam　effbctively　As　Gotschall　pointed　out，　weare　indeed　sto℃ytelhng　animals，　and　stoヱies　are　a　powerful　way　to　help　ourstudents　learn　vicaτiouslysome　More　Questions　　Recent　research　in　neuroscience，　cognitive　science，　and　linguistics　areshowing　us　how　stories　actually　cause　learrling　in　the　brain，　but　as　usualwith　such　research，　answering　some　questions　leads　to　more　questions．Some　of　these　are　given　below：一3一●●●●●How　does　the　use　of　voice　in　stories　show　up　in　neuroimaging　studies．e．g．　the　effbct　of　tempo，　pitch，　rhythm，　dynamics，　timbre　on　thelistene〆s　brain．Limiting　and　guiding　listener　fbcus（e．g．　through　storytelling）and　amovement　from　extemal　to　intemal　fbcus　are　also　characteristics　ofhypnosis．　What　data　is　available　from　the　study　of　hypnosis　that　maybe　relevant？Students　seem　to　fbrget　that　they　are　listening　in　L2　when　they　aretruユy　engaged　in　a　story．　Is　there　some　corresponding　neu翌010gicalshift？V防at　are　the　physical　signs　of　being　engaged　in　a　story（e．g．　leaningfbrwaxd，　eyes　fbcused　on　speaker，　defocused　eyes）and　are　these　signsof　underlying　neurological　changes？What　stories　are　useful　fbr　your　students，　i．e．　what　intemalexperiences　do　you　warlt　to　help　them　to　create　in　order　to　learn　moree鎚ectively？Practical　Tips　　Storytelling　has　many　benefits　in　the　EFL　classroom　and　other　Iearningcontexts　including　providing　listening　practice，　aiding　in　vocabularyacquisition，　and　motivating　students．　The　section　below　will　introduce　sometips血om　the　fleld　of　NLP　to　help　you　make　storytelling　into　an　even　betterleaming　expe℃ience　in　your　classroom　or　leaming　conもext．　　The　field　of　neuro−hnguistic　prog℃amming（NLP）developed　in　the　1970swhen　Richard　Bandler　and　John　Grinder　decided　to　study　and　model　thecommunication　pattems　of　expert　communicators　including　£amilytherapist，　Virginia　Satir，　and　hypnotherapist，　Milton　Erickson．　Both　ofthese　people　we翌e　famous丘）r　their　abihty　to　communicate　ef£ectively　inways　that　would　help　a　clien．t　change　and　learn．　One　of　the　ways　that　theyachieved　this　was　to　use　stories　in　their　communication　in　order　to　helptheir　clients　t◎1earn　to　look　at　the　world　and　at　problematic　situations　innew　ways．　Bandler　and　Grindeでwent　on　to　codiξy　the　language　pattems　of一4一these　expert　communicators　and　others　in　a　way　that　could　be　understoodeasily　More　ilnportant玩the　results　of　their　modelling　means　that　teachers1輌ke　you　can　also　learn　to　use　these　language　patterns　and　techniques　in　thestorytelling　in　your　classrooms．　　Below　I　introduce　lust　a　few　of　the　many　tricks　and　techniques　that　NLPhas　modelled　fどom　these　experts　of　storytelling．　At　the　end　of　each　section，　Ihave　added　a　few　tasks　fbr　the　reade払Iinvite　you　to　enjoy　trying　out　thesetasks　and　I　hope　that　they　will　help　you　to　b主ing　these　useful　NLP　tipseffectively　into　the　stories　of　your　own　classroom，　creating　an　even　betterlearning　environment　fbr　your　studen．ts、　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　・、Tip＃1：Spatial　anchors　　Perhaps　one　of　the　simplest　and　most　important　things　that　you　can　do　inthe　classroom　is　to　create　a　special　location　fbr　your　storyteUing．　It　is　likelyyou　already　use　special　locations　or　areas　of　your　classroom　to　some　degree，but　you　may　not　have　thought　about　it　consciously　yet．　For　example，　youmight　stand　behind　the　teacher　desk　when　you　take　the　mll．　Or　you　mighthave　particular　areas　on　the　blackboard　or　whiteboard　where　you　wr輌tethings　like　homework　or　class　activities．　Many　teacheτs　have　a　space　on．　the1・銑h・nd・id・・f　th・b・a・d鉛r　class。。。m。，tivities　and、p。，e。n　the　r｛ghthand　side　of　the　blackboard　fbr　homework．　Why　do　we　do　this？We　chooseand　use　specific　areas　so　that　students　become　aware　of　these　areas　andknow　to　look　m　these　a∫eas　fbr　the　list　of　classroom　activities　or　thehomework．　　In　NLR　we　call　this　use　of　a　standard　location　a　spatial　anchor，　and　thissimple　concept　can　be　ve℃y　powerfどl　in　preparing　students　to　easily　entertheβtate　of　curiosiもy　that　is　best　fbr　listening　to　a　story　In　my　ownclassroomJ　mai批ain　a　special　area　that　I　use£or　storytelling　and　I　onlyenter　that　area　when　I　am　going　to　tell　a　sto取When　I　finish　the　story　Imake　sure　that　I　have　stepped　out　of　that　area　again．　　In　a　class罫oom，　you　can　emphasize　this　storytelling　area　physically　fbrexample　by　setting　a　chair　on　the　left　hand　side　of　the　teachers　desk　at　the一5一£ront　of　the　classroom．　Always　make　sure　that　you　keep　this　spatial　anchorcompletely　clean．　In　other　words，　if　you　are　doing　any　other　activity　such　astakmg　the　roll　or　teaching　vocabulary　to　students，　make　sure　that　you　arein　another　area　of　the　classroom．　　Now　if　I　were　to　ask　my　stu．dents　about　the　spatial　anchors，　maybe　someor　even　most　of　them　probably　would　have　no　conscious　awareness　of　how　Iuse　the　positions　in　the　classroom，　but　at　an　unconscious　level　they　arecertainly　aware．　This　unconscious　awareness　is　particularly　obvious　whenwe　use　the　stoτytelling　spatial　anchor　in　the　classroom．　After　I　have　used　itseveral　times，　then　each　time　I　step　into　the　position　I　can　see　students　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　せstaでt　to　lean　fbrward　slightly　and　become　more　curious　about　what　story　isgoing　to　be　told．Task1．2．3．What　positions　do　you　already　use　in　your　classroom　fbr　particularactivities？What　positions　would　you　like　to　set　up　fbr　your　storytelling？Draw　a　map　of　your　classroom　and　show　the　spatial　anchors　that　youwou．1d　like　to　use、　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　亨Tip＃2：Enriching　Maps　of　the　World　with　Stories　　One　of　the　fしmdamental　corlcepts　of　NLP　states　that　the　map　is　not　theterritory　In　other　words，　the　mental　maps　that　we　have　to　represent　theworld　a℃e　not　actually　the　same　as　the　world　itself．　People　don’t　interactwith　the　world　directly　bu垣ather　interact　with　their　maps　of　the　world．Some　of　these　maps　are　more　use飢than◎thers．　For　example，　a　studentwho　has　a　mental　map　with　th．e　belief　that“1eaming　English　is　dif五cultbecause　I　am　Japanese”is　hkely　to　leam　less　ef董bctively　than　anotherstudent　who　has　the　belief“English　is　easy　to　learn　because　there　are　somany　fun　reso田ces　on　the　Ir　temet”．αcou∫se，　we　can　try　to　get　stud位ts　toconsciously　change　thei翌beliefs　and　mental　maps，　but　sometimes　it　is　easierto　change　a　belief　or　install　a　new　belief　at　an　unconscious　level　using　a一6一stor）乙　　Stories　are　of　course　often　used　as　teaching　tools．　Many　stories　that　aretold　to　children　are　actually　moτal　lessons　in　disguise．　For　example，　recentlyIhad　the　students　in　one　of　my　classes　bring　in　stories　to　readもo　otherstudents．　One　of　them　brought　the　classic　children’s　stor況Z力θ（ヌoo8θ砺oL∂∫∂〜必θ（ヌo掘θz〜砲gIhave　retold　it　briefly　below：　　0ηcθ巧ooηa亙」me仇θτθ閲s　a　ma刀励o力∂∂θgoo8θ紘ゐ∂6▽oロノぬ乞伝アaワ�f卵’乃θη0刀θ6佐力云0」垣sgτθaZ5τ1�t盟否《元力θ」6乙1刀∂a毎9801也刀00コわατθゴε況万力θ田’dg　6ゐθ9003θ．1云醐5　a5力θZ〜ワ∂5力a¢θ刀ゴ∂6五ぴτ力θ功0α功6□鉱∫ε糀〜8∂θZO盟a乃θ刀力θτθ∂」砺θゴεゐθZゴ6吻5∂刀6路90〆ρロrθ90／d1ク五θ刀θXε0佐形紬θ900Sθ」佐τ∂a刀0〜力θrgO1謡9刀鍛9∂刀ゴ差ゐθηa刀0劫θταコ功θηθ叉Z　O佐力θ刀ゴSO∫Z60刀�p乙1θ∂θγθワぬツ乃θ」m∂刀ぶ01ゴ功θ901飽刀顛卵θ刀ゴカθ0∂mθ肥ひWθ∂ノ功y・45力θ筥θwmoτθルθ∂ノ1力形力θゐ6ぼぼ刀εo力θoomθmoτθ留θθφζ0ηθ由戊力θ差ゐ0α9ゐ6云0力Zmsθ駕“諭ゐア由∫」らaγθτ0吻ゴZθθ0力ぬア允τZゐθ即OSθ差0」佐ア拍θgoldg刀�f9タ五81’ぬ功θgoosらZゐθτθ1刀αsτ力θ∂力�rθ5云oτθoτgo1α”5bεゐθm∂刀90εa5必a・ζρ」4刀泣a刀ゴ左辺θolZゐθ9005巳昂θρρθ刀θ∂尾0ゴ孟3力θルθηゴカθgoれ〜力を8α�t四否θ励θη力θ」1∂0丘θゴZZ2田’品9．　Bθoaα5θ」刀S1’晦功θrθ閲S刀0雄加9功αうθ∂εθ∬　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　；　　The　studen尤then　went　oll　to　explain　the‘mora1’o〆meaning’of　the　storysayirlg　that‘‘the　meaning　of　the　story　is　that　you　should　think　carefUllybefOre　carrying　out　any　serious　actions．”In　our　classrooms，　there　a主e　many‘mo℃als’or　messages　that　we　may　want　to　convey　to　our　students、頒磁1．2．What　is　a　message　you　would　like　to　send　to　the　students　in　yourclaSS？What　is　a　story　that　can　be　usedもo　convey　the　message　in　a　fhnmetaphorical　way？一7一Tip＃3：Teachhlg　Patterns　through　Stories　　Isomorphism！This　complicated　sounding　word　is　simply　another　way　ofsaying　that　one　thing　can　be　equiv品ent　to　another．　In　NLR　we　would　saythat　one　map　is　equivalent　to　another　map．　The　patterns　that　we　want　ourstuderlts　to　learn　may　have　an　isomorphic　equivalent　in　a　story　or　we　canconstruct　a　story　that　provides　an　isomorphic　equivalent．　In　the　story　of　theGolden　Goose，　the　man　and　the　goose　are　unhkely　to　actually　exist　in　thereal　world，　but　isomorphism　allows　us　to　relate　these　ideas　to　a　parallelsituation　in　our　own　lives．　The　underlying　pattem　or　deep　structure　of　thesto翌y　is　the　same．　　Stoヱies　are　a　great　way　of　teaching　patterns　and　ideas　without　explicitlyteachirlg　them．　For　example，　through　a　story　a　problem　can　be　solved．　Whilesolving　the　p主oblem　in　the　story　may　not　actually　change　anything　in　thereal　world，　if　we　design　a　story　properly　we　can　use　it　to　teach　aproblem−solving　strategy桓the　story　of　the　Golden　Goose　above，　we　wereteaching　students　not　to　rush　into　serious　things．　This　kind　of　negativeadvice　can　be　very　usefu1．　We　can　also　use　stories　to　teach　students　positivesteps　on　how　to　achieve　something．　Here　is　a　little　story　that　I　cmstructedto　teach　a　particular　pattern．　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　7　　抱τoτθ∂妙吻刀εθ∂Zo日ρθ∂・�e鋤ψ訪力θ云敏力θcaα3θ力θτθa厄θゴ功θぬθ可oomp∂mθβ加」砲∂刀刀0▽τθ9αかθagOO∂允�r10f砲頭S瓦∂刀∂θηθη0刀θ閲ηおaβ00み0ゑ∂∂刀Z〜必ヴクβb距τ0θ励6θ∂ZOぬ敏aわ0αZO〜必百功加卵鋤6力θ00α1ゴ∂∂W醐漉Z5τθaZケ鋼0ゴ∂ε力∂5θゐ∂μ50力θS彪τZθゴmmθm力θη’刀9加▽力θ1θθzηθゴ60ρ必アカ∂3θ力θ∬∬θ陀θ砂∂d垣∬θ∂〜的θρθρρ必0η〜必θ鋤力∂8θ力五εθamノ刀功θ5ぬ00／a刀∂力θ加鋼’刀θゴカ∠m8θ∬ρ必戸刀8功ぴeoη〜』Z施1ゴ助’飴娠励0ゐ5訪αゾ閲励」刀9垣丑2，7乃08θρカツぴW�cθ8τθθ赫0ψmo〈海白允助τ互2∂刀ゴカθ血θ∂mθ∂0ピカω’刀8倣θ〜偽θm」日庇�u00μぴ畠怨m�qθW鋤τ庇θ∂m刀9∂刀ゴZm∂9ヱ’垣刀μ8刀oZθ刀ω9力，｝わα�`80Z　60彪左θθαゴ砿ゴb刀力りαタ5bθ昭γぬア魏百5功004力θα5θ∂ZO　80　Zo　aρ∂τ紘砲τρ』θa刀むmo紘θ昭’飴θ8アo叩oτ力z5」伍θ刀由．　A刀ゴ励θ刀力θ、ρmoむθ垣6微5允刀一立雄血τsθθm□’θ照α虹ε∂〃一力θノ蹴途ノzαα老θ∂5bmθ〜ゴmθ昌力θ80ε一8一血θ∂伽・ψ棚・』加砧θノα3はぴ・刀幽刀9力θC∂α5θ力θ陀∂、妙昭刀若θ∂云・力θ800∂・48力θρmo佐θ4力θ力θ6amθm（泌θ∂刀∂moτθ垣在θ8τθゴ∠刀力∂3θ力∂〃θ刀ゴカθ力鋤η励・伽飽刀卵τぬ6θ∂励∂8θ力泌θ昭γ励αθ功∂砧θわ・丘θd丑60砿σατεθ8α刀θ友鵬加ZθW刀鋤砂蹴0砺！5∂施ε0允θm巫也刀θ6θ58町磁辺5∂刀∂α8θ功θmτ刀功θわ友5θ加〃田mθ＆Ew刀ぬ庇泌〔ガ舳垣∬ゴ姫・』己∂・西刀∂力θ閲∬θ海・6θゴ允r鋤鋤力θ3θ力∂〃6θθぬ刀功θ・・必・砿A輌∫6陥砲m娠励・励・必鋤・・ノ聡螂訪咋・刀∂・∂m斑万9面∂四θ鋤τ一力θ垣ゴカθ・αηθ∂τ・必m・也ノゐτ・功在ρθ〔蛎！　　In．　this　stor猛the　goal　was　to　model　a　good　pattem　fb∫learning　English　by　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　サtelling　the　story　of　Taro　remembering　the　steps　he　took　when　he　waslearning　baseba11．　For　your　students，　it　doesn’t　have　to　be　basebaU，　of　cou主se．It　can　be　anything　thaもyour　students　have　already　learned　successfUU）乙Some　of　your　students　have　leamed　how　to　play　a　sport　very　well．　Othershave　become　highly　skilled　at　a　musical　instrumen．t　or　tea　ceremony　orsome　other　skill　that　took　a　lot　of　ef薮）主t．　　We　can　use　stories　like　these　to　draw　students’attention　to　the　fact　thatthey　already　have　successful　leaming　experiences．　At　an　unconscious　leve1，these　stories　will　also　help　students　to　revitalize　the　leaming　processes　thatth・y　h・v・u・ed　in　th・p・・t．　ln　thi・w・況w。　are　t。。，hing。。。et。a，孟i亘9patterns　of　success　through　our　storytelling．刀〜磁1．2．3．What　is　a　pattem　or　behaviour　that　you　would　like　your　students　todeve10P？What　are　the　steps　of　the　pattern？What　is　a　story　that　you　could　use　to　teach　this　pattem？Tip＃4：Visua1，　Auditory　and　Kinesthetic　Languageぐ斑O　　When　we　use　language，　we　are　actually　creating　images　in　other　people’sheads．　It’s　ahnost　magical．　Through　a　few　well　chosen　words，　we　can　createvivid　images，　sounds，　and　feelings　within　our　students’minds．　Take　a　fbw一9一moments　to　notice　the　differer　ces　between　these　two　descriptions　of　thesame　event．Description　1ゐゐ刀塀θ刀垣励0］飴θτoom」艶θ戎∂∂�oa刀ゴ必0丘θゴa10ロ刀d疏閲850θ∬θ∂　　Description　2　　」0加ノραをθ∂∂∂�o∂6〜施θ也00わロ陀ゴo碑ρθ60刀功θ00m�pτ刀ρ0τ力θ力∠刀∂力加2，ε0αをa品ερ加θa功θ刀ゴ功θ刀，ρロぷ毎刀8飴θ00ノ∂mθぬ1∂boτρρθ刀，加蹴盈θ∂曲吻a刀ゴ刀鍵mロsケ1刀Zo功θ田砲ひmom，丑θτθw●θ〜必陀θ騨研　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　せα伍0θC力∂加加〜力θ0θ刀6θτ0τ〜力θ100m，五匹θ0加Sθ功θ0刀θ刀θ∂∬θ3Z〜必θ∂boち3戎ぬ�o∂刀ゴ五）0左θゴammd　Z力θ鋼ア微必a刀∂ん▽0θ励9�u鋤τ0α刀，oom励θゴ昭’功紘θ00刀5〜ぬZτ�o’彪�p9加m　o！伽2刀α助6∂τ∬00刀d畝0刀鍵μ刀∫ち∂4也∂εo功θ加朋’刀θ38ατ〜必θ雄昂θ允1垣品ρρo〆o〔立ゴ5wθ励o刀力Zθ刀θ磁．漉閲830θτθd　　These　descriptions　create　very　dif艶rent　results　in　the　mind　of　the　hstener．The　second　descriptiorl　makes　much　better　use　of　Visua1（V），　Auditory（A），and　Kinesthetic（K）words．　Modem　neuroscience　research　shows　that　we　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　｝understand　visual　words　by　activating　the　visual　cortex　in　our　brain．　Forexample，　when　we　hear　the　words‘‘discolou罫ed　caτpet”，　we　comprehend　thatword　by　using　the　visual　cortex　in　our　brain　to　create　an　internal　mentalpictwe　of　a　discdoured　carpet．　Similarly，　auditory　words　such　as“hum”activate　the　auditory　cortex　and　kinesthetic　words　such　as“heaviness”and“fblt　a　drop　of　cold　sweat”activate　the　sensorimotor　cortex　as　we　listen　andtry　to　create　meaning　out　of　the　words．　　Using　rich　imagery　in　our　stories　is　not　just　poetic　and　more　interestingstylistica1｝y．　The　use　of　VAK　language　in　description　2　actually　activates　thelisteners’brains　at　a　much　deeper　leve1．　By　using　this　kind　of　language，　weare　engaging　the　students’attention　and　n．eurologicahesources　at　a　muchdeeper　level．一10一距磁1．2．3．4．What　is　a　story　that　you　have　used　with　you主students　in　the　past，　orastory　that　you　would　like　to　use？What　words　can　you　use　to　make　the　pictures　more　rea1董br　yourstudents？What　words　can　you　use　to　make　the　sounds　clearer　fbr　yourstude〕ユts？What　w・rds　can　y・u　u・e　t・help　y・ur・tudent・允el　the　acti・n・・f　thecharacters　in　the　story　and　to　feel　the　objects　in　the　story？Tip＃5：Split　Stories　　　　　　　　　　　　　　　　　　　　　　　　　　　　　’　　Do　you　remember　those　old　television　programs　like　The　Six　MillionDollar　Man　that　used　to丘nish　each　episode　with　a　crisis　or　dramaticsituation，　ending　with　the　inevitable“取）be　continued．．．”？WelI，　maybe　youaren’t　old　enough，　but　we　can　see　the　same　technique　being　used　today　inmore　subtle　ways．　Even　on　social　networking　sites　like　Facebook，　theconstant　news　fbed　is　using　the　same　kind　of　technique．　Why　do　you　thinktelevisionμogram　makers　and　website　designers　use　this　technique？Theanswer　is　that　they　want　us　to　fbel　a　heightened　sense　of　curiosity　an（1　ast・a・h・，s　th。t　i、　exa，tly　th。、am。　thing　th。t　w。　w。nt　t。、ee　in。u。、tud。；t、、It　is　when　students　are　rea11y斑rious　that　they　are　ready　to　leam．　　Split　stories　are　a　common　technique　used　in　NLP　They　came　out　of　thework　ofもhe　hypnotherapist，　Milton　Erickson．　Erickson　used　to　teU　a　sto∫y　tohis　chents　and　then　switch　ef雀brtlessly　in尤o　another　sto巧then　fln．a11yreturning　to　f］n元sh　the　original　story　In　the　split　story　technique，　you　begintelhng　a　story　and　stop　at　an　important　moment　in　the　storヅYbu　can　thenstep　out　of　your　storyteUing　Position（remember　tip＃1），100k　back　and　Pointat　your　storyte且ing　location　where　you　were　standing　or　sitting　a　fbwmoments　be五）re，　and　say“you’re　pr◎bably斑rious　about　what　happerls　nextin　the　story　an．d　it’s　good　to　be　curious　when　you’re　leaming　English，　sokeeping　that　curiosit況1et’s　move　on　to　the　next　activity　and　we’ll　come　backto　the　story　later．，，一11一　　Split　stories　can　be　particularly　useful　when　you　want　the　students　tounconsciously　come　up　with　their　own　answeτs　to　a　problem　or　question．For　example，　in　the　story　about　the　Golden　Goose，　we　could　stop　befbre　theman　killed　the　goose　and　say　something　Iike，“and　what　do　you　thinkhappened　in　a　situation　hke　this　when　the　person　didn’t　think　seriouslyabout　the　consequences　of　his　actions？”頒5必1．What　is　a　story　that　you　could　use　as　a　split　story？2．When　could　you　break　the　story　in　order　to　maximize　student　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　、▼　　　curiosity？質p＃6：Making　Suggestions　T�qough　the　Words　of　a　Character　hlthe　Story　　Another　common　techrliqueむom　NLP　is　to　make　suggestions　by　sayingthem　as　someone　else’s　words．　In　a　therapy　situation，　the　therapist　mightuse　this　NLP　techllique　by　saying　something　like，“I　heard　of　one　peτsonwho　overcame　depression　by　saying　to　themselves　everyday‘you　can　do　alittle　exercise　and　think　of　a　little　thing　that　you　are　gτatefUl　fk）L’”AlthoUghth。　th。。api、t　h。、　n。t、aid　th。　w。rd、　di，e，tly　t。　th。，1i。nt，　the　e経。，t，。元bethe　same．　　In　our　classrooms，　we　can　use　the　characters　in　the　stories　that　we　tell　asawonderful　way　of　getting　suggestions　across　to　our　students　withoutactually　saying　it　to　them　directly　For　example，　we　can　get　a　characterwithin　a　story　to　say　the　words　that　we　want　our　students　to　hear　andaccept．　For　example，　if　I　were　to　say　to　you　that　my　NLP　trainer　told　methat　Richard　Bandler　had　told　him　that　stories　are　absolutely　wonderful．．．you　would　still　receive　the　main　message　that　stories　are　absolutelywonderfど1，　although　I　didn’t　actually　say　it　to　you，　did　I？In　NLB　this　iscalled　an　embedded　quote　because　the　suggestion　is　embedded　in　at　leastone　level　of　quotation．　Here　is　an　example　that　you　might　use　in　a　story：一12一互刀ゴ伽9αθθ刀8∂τゴZ・雄θ・�q・幽ボ互刀〔汀ぬ〃・8α・・θθ∂�p戊りατσαθSちア・αm碑砺�u加τゴθγαγ磁鉋�pγぬ5εa允wm加zθθ・∂刀力θθ刀・α垣，戸ち卿mα5九り吐力θτゴθ昭γ巫91θ由〆陥θ刀功θム垣z刀oゴ飽¢功θ・αθθ刀a掘θ4‘ンθ烏ア・履左θ∂砂m也据Za刀¢〔わ励戊りα，5・ア・・慨扱W・ヱロ∂τゴθ昭力田’＠H〔セ〆　　Ybu　can　emphasize　an　embedded　suggestion　like　this　in　several　waysincluding：　　●　making　a　particular　gesture　when　you　say　the　important　words　　●　　pausing　be丘）re　the　suggestion　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　ぽ　　●　changing　the　tone　or　speed　of　your　voice　when　you　say　the　suggestion　　In　NLR　we　call　this　analogue　marking　because　it　marks　out　thatparticular　part　of　the　sentence　as　being　important　in　some　way　Y）urstudents　probably　won’t　even　notice　consciously　but　at　an　unconscious　level，the　arlalogue　marking　rnakes　it　more　likely　that　they　will　accept　the　greaterimportance　of　those　wo罫ds．獲〜5丘1．2．3．4．　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　｝Now乞hat　you　have　learned　how　to　embed　suggestions　in　a　story　youmight　likeもo　use　that　ability　to　get　your　stu．dents　to　believe　thingsthat　wiU　support　them　in　their　leaming．　What　would　you　1輌ke　yourstudents　to　believe？What　suggestions　would　you　like　to　give　yourstudents？What　story　could　you　incorporate　these　suggestions　into？How　can　you　incorporate　these　beliefs　and　suggestions　into　yourstories　so　that　students　are　exposed　to　these　facilitating　beliefs　manytimes　and　can　eventually　accept　them　and　adjust　their　behaviourapPropriately？Practice　by　recording　you主self　on　audio　or　video　telling　a　story　Nowtell　the　same　story　again　making　deliberate　use　of　analogue　markingwith　your　voice　to　mark　out　the　important　points．一13一　　As　you　can　see，　NLP　has　a　lot　to　o£fer　teachers．　In　this　short　article，　wehave　introduced　just　a　few　of　the　techniques　that　you　can　use　in　yourstoxytelling　to　motivate　your　students，　help　them　take　on　beliefS　thatsupport　their　learning，　and　help　them　to　learn　both　the　content　of　you翌course　and　the　skill　of　how　to　leam．Refbre］【］LcesAbrahamson，　G．　E．（1998）．　S七〇rytellirlg　as　a　pedagogical　tool　in　higher　educa七ion．　　　Educa七ion，118．Bergen，　B．　K．（2012）．　Louder七han　words：The　rlew　science　of　how　the　rnind　makes　　　meaning．　Basic　Books．　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　リ　セFel七z，　D．，＆Landers，　A．（2007）．　The　e仕ects　of　mental　prac七ice　on　mo七〇r　skimeaming　　　and　performance：Ametaanalysis．　Esser1七iaheadings　in　sport　and　exercise．Gonzalez，　J．，　et　a1．（2006）．　Reading　cinnamon　activates◎1factory　brain　re鎮ons．　　　Neuroimage，32（2），906912．　doi：10．1016／」．neuroimage．2006．03．037．Gottschall，」．（2012）．　The　s七〇rytelling　anima1：How　stories　make　us　human．　　　Hough七〇n　Mif猫n　Harcourt．Lakoff，　G．，＆Johnson，　M．（2008）．　Metaphors　We　Live　By　University　of　Chicago　press．Stephens，　G．　J．，　e七a1．（2010）．　Speaker　lis七ener　neural　coupling　underlies　successful　　　communication．　Proc　Natl　Acad　Sci　　USA，　107（32），　1442514430．　　　doi：10．1073／pnas．100866217一14一

