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　　　　This　paper　is　composed　of　two　parts：1．　Aspects　of　Multicultural　Society　and　Education；II．　A　Report　on

the　Graduate　Class　of”International　Communication”at　System　Management＆Engineering　at　the　NIT，　In

Part　I，　I　examine　the　cultural　diversities　and　multicultural　situations　seen　nowadays　throughout　the　world．1

100k　into　the　situations　in　the　United　States，　Australia，　Singapore，　Malaysia，　and　Japan．　Specially，　I　delve　into

this　theme　f㌃om　a　pedagogical　angle．　Part　II　is　a　report　on　the　class　I　taught　at　the　graduate（M　l）course　of

System　Management＆Engineering　in　2001　and　2002．　The　aim　of　this　class　was　to　make　the　students　fluent

in　English　and　acquaint　them　with　diffbrent　cultures　to　acquire　the　competency　to　reach　agreement　on　inter－

national　prqlects．

　　　　Either　part　considers　what　we　have　to　do　to　communicate　and　reach　mutually　acceptable　conclusions　in

the　present　international　and　intercultural　environmenしReaders　can　start　with　either　of　them　depending　on

their　interests．

Introduction

　　　　The　rapid　development　of　technology　in　the　past　severaI

decades，　especially　the　prodigious　development　of　Iエhas

dramatically　brought　people　closer　to　each　other．　When　it

comes　to　communication　methods，　we　can　nowadays　get　in

touch　with　other　people　wherever　they　live．　Such　is　the

situation　that「「global　communication「’is　one　of　the血vorite

topics　covered　by　the　mass　media．　It　is　also　a　popular　topic　in

general　conversations．　It　has　become　an　urgent　and　essential

issue　in　the　present　world．　It　was　also　a　lesson　taught　to　us　by

that　first　and　probably　the　last　incident　of　that　kind　which　took

place　in　New　Ybrk　on　l　I　September　2001．　The　situation　might

have　been　diffbrent　if　global　communication　had　at　that　stage

been　more　advanced．

　　　　It　is　axiomatic　that　when　we　consider　global　communica－

tion，　we　must　pursue　it　ffom　various　standpoints．　Communi－

cation，　however，　does　not　occur　automatically，　no　matter　the

viewpoint，　because　it　is　wholly　a　human　behavior．

　　　　In　this　paper　I　will　examine　the　cultural　diversities　and

multicultural　situations　in　several　countries　and　the　effbrts　so

飴rmade　to　integrate　or　understand　the　diversities　encountered

in　the　search　f6r　better　methods　of　communication．　Specially，

Iwill　delve　into　this　theme　ffom　a　pedagogical　angle．　It　is　Part

Iof　this　papeL　In　Part　II，　I　will　report　on　the　class　of

”International　Communication”Itaught　in　2001　and　2002　at

the　graduate　course　of　System　Management＆Engineering　at

the　Nagoya　Institute　of　Tbchno豆ogy．　The　students’activities

indicated　to　us　a　possible　method　to　consider，　which　is　the

theme　of　this　paper．

P劉rt　I．　Aspects

　　Education

of　Multicultural　Society　and

1－0．What　is　Multiculturalism？

　　　　It　has　been　a　Iong　time　since　the　word　l「multiculturalism”

came　to　be　used．　Semantically，　it（multi－cultural－ism）could　be

regarded　as　denoting　conditions　in　which　people　ffom

dif陀rent　cultural　backgrounds　coexist　or　the　speculation　that

emphasizes　the　importance　of　such　situations．　With　the

advances　made　in　the　methods　of　communication　and

transportation　in　the　last　century，　more　and　more　people　are

now　able　to　go　and　stay　abroad　fairly　easily．　Aside　ffom　the

above，　there　are　many　people　who　left　their　homeland　fbr　good

in　order　to　live　in　fbreign　countries　as　immigrants　or　refugees．

Whatever　the　reasons，　nowadays　multicultural　societies　are　a

common　phenomenon　throughout　the　world．

　　　　Historically，　and　as　a　social　phenomenon，　multi一
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culturalism　often　denotes　a　special　meaning．　In　fact，

multiculturalism　is　used　to　assprt　that血norities　in　a　society

must　be　protected．　At　the　beginning，　minorities　i昇aparticular

society　meant　small　ethnic　groups。　．For　instance，　Affo－

American，　Hispanic，　or　Asian　people　are　ethnic．minorities　in

the　US．　Thus，　multiculturalism　in　the　US　has　often　suggested

that　these　minorities　should　be　given　priority，　socially　and

culturally，　in　that　they　have　suffbred　fbr　ages　f士om　pr句udice，

disadva叫ages　in　welfare，　and　disrespect　fbr　their　cultures．

　　　　Over　the　years，　however，　the　concept　of，lnlinorities’「has

changed．　Recently　it　has　come　to　include　many　other　sociaI

groups　who　were　not　previously　ac㎞owledged　as　equal　to

m勾orities，　and　have　been　struggling　because　of　their　weak

status　in　society．　Women，　children，　the　aged，　gays，　lesbians，

the　physically－handicapPed，　etc・fall　into　this　category・

　　　　As　can　be　visualized　ffom　the　fbregoing，　multiculturalism

refbrs．　to　dissimilar　social　situations　due　to　diffbrent　social

backgrounds．　Of　such　importance　is　multicultural　situations

as　prevalent　now　that　we　should　not　adopt　the　attitude　of　wait

and　see．　W6　should　take　urgent　corrective　steps．　Therefbre，　I

will　first　examine　various　but　typical　multicultural　situations

fbund　in出e　US，　Australia，　Singapore，　Malaysia，　and　Japan．

Secondly，　I　will　consider　what　pedagogical　issue～become

apParent　ffom　those　circumstances・

1．1．Multicul加ralism　in　the．　US

　　　　The　United　States　is　often　d6scribed　as’the　melting　pot’

since　it　is　composed　of　many　dif飴rent　races　and　ethnic　groups．

However，　Carl　Degler　used　the　teml　lSalad　Bowll　fbr．the　first

time　in　1959　to　describe　the　multif吾rious　cultures　in　the　United

States，　giving　the　imζge　o£asalad塾oWl　in　which　various

ingredients　keep　their　own　original　tastes　but　in　harmony　with

each　other　as　a　whole．　The　ingredients　are　likened　to　ethnic

groups，　and　the　bowl　is　of　cour3e　the　US．　Emphasizing　the

importance　of　original．ethnic　bonds　and　ethnic　community，　the

ilha自e　of　a　mosaic　or　a　patchwork（quilt）also　came　to　be　used

to　describe　Americal　Those．　who　believe　in　the　image　of　a

mosaic　often　maintain　that　the　US　has　been　biased　against　new

immigrants，　compared　with　its　earlier　enthusiasm　to　welcome

the　pioneer　immigrants　who　are　called　WASP（White　Anglo－

Saxon　Protestant）．　However，　theねct　is　that　the　changing

i加age　implies　a　higher　respect　fbr　cultural　diversity，　mainly

because　it　helps　people　to　live　as　they　like　with　a　clear

awareness　of　the　ethnic．group　to　which　they　belong．

　　　　One　of　the　remarkable　characteristics　of　American

society　is　that　various　groups　not　only　fbrm　their　own

co㎜unities，　but　live　independently　of　each　otheL　An

example　can　be　fbund　in　San　Francisco，　where　three　ethnic

districts－China　TbWn，　J耳pan　Tbwn，　and　Mission　District

（Latino）一are　separated　by　o耳ly　a　fbw　streets．　Each　district

consists　of　a　unique　ethnic　community，　particularly　in　fbod，

religion，．　architecture，　language，　etc．　Their　individuality

sometim6s　gives　the　impression　that　they　are　outsiders．

　　　　From　this　standpoint，　Will　Kymlicka　gives　an　important

account　of　cultural　differences．　He　argues　that　multicultur－

alism　involves　two　diffbrent　kinds　of　cultural　diversities．　One

is　the　diH〕erence　in　societal　cultures．　A　societal　culture

provides　its　members　with　meaningful　ways　of　lifb　across　the

負111range・of　human　activities，　including　social，　educational，

religious，　recre皐tional，　and　economic　lif6（76）．　It　consists　not

only　of　collective　values　and　memories，　but　also　a　shared

language　and　territory（76－80）．　The　capacity　and　motivation

fbr　such　variety　has　the　characteristics　of　nation30r　peoples．

The　other　is　the　cultural　diマersity　created　by　individuals　and

血milial　migration．　In　this　case，　migrants　or　refUgees　running

away　from　harsh　living　conditions　have　chosen　to　give　up　their

native　cultures（100401）．　Usually　these　two　kinds　of

diversities　float　on　the　su㎡ace　of　the．society　without　changing

it．　Three　ethnic　towns　in　San．　Francisco　have　become　so－called

fbrtresses　fbr　immigrants。

　　　　Then　the　question　is：What　is　the　historical　background　of

the　debate．on　multiculturalism　in　the　US？　Arthur　M．

Schlesinger　Jr．　wamed　Americans　in　his　bookη～θD融π’伽8

（ゾA〃3εr’cα　一R解6cπoη∫oηαM麗’πcμ’∫μ雌130c～8屹y　（1992）・

First　he　descdbes　the　America　of　bygone　days：”What　is　it

（then）that，　in　the　absence　of　a　common　ethnic　origin，　has　held

Alnericans　together　over　two　turbulent　centuries？　For

America　was　a　multiethnic　country　from　the　start．「’He　quotes

Michel　G．　J．　de　Cr6vecoeur，　an　essayist　in　the　l　8th　century，　to

the　ef艶ct　that　f±om　a　multinational　family　of　a　promiscuous

breed，　a　race　now・called　Americans　have　arisen（12）．　Then，

Schlesinger　asks　a　pertinent　question：Who　is　an　American？

Again　citing　Cr色vecoeur，　he　writes，’甘the　American　is　a　new

man，　who　acts　upon　new　principles＿Here，　individuals　of　all

nations　are　melted　into　a　new　race　of　men．”What　he　is　trying

to　clarify　here　is　that　many　Americans　are　now　against　this

historical　goal　of　l「a　new　race　of　men．「「 @Strong　faith．in

ethnicity　is　too　often　fbund　both　in　white　and　non－white

immigrants．　Although　the　ranting　and　raving　ethnic

consciousness　has　brought　about　numerous　good　results　in　the

US．，　it　has　also　raised　many　problems　in　the　US．　Schlesinger

critically　describes：

　　　　　（But）pressed　too　far，　the　cult　of　ethnicity　has　had　bad

　　　　．consequences　too．　The　new　ethnic　gospel　r句ects　the
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unifンing　vision　of　individuals　f士om　all　nations　melted　into

anew　race．　Its　underlying　philosophy　is　that　America　is

not　a　nation　of　individuals　at　all　but　a　nation　of　groups，

that　ethnicity　is　the　defining　experience　for　most

Americans，　that　ethnic　ties　are　permanent　and　indelible，

and　that　division　into　ethnic　communities　establishes　the

basic　structure　of　American　society　and　the　basic

meaning　of　American　history．（16）

　　　　In　brief，　Schlesinger　criticizes　multiculturalism　as

dangerous　because　it　could　lead　to　disuniting　America　due　to

its　basic　idea　of　ethnocentricity。　After　Schlesinger’s　book　and

other　writers’similar　views　were　made㎞own，　multi－

culturalism　came　to　be　identified　with　extreme　ethnocentricity

such　as　Af士ocentrism　and　often　regarded　rather　negatively　in

the　US．

　　　　Howevef，　the　current　course　of　debate　is　apt　to　raise　the

issue　of　traditional　views　and　values．　In　fact，　the　educational

system　has　been　reevaluated　in　many　states　in　America．　An

example　is　the　state　of　New　Ybrk．　The　refbrmed　educational

system　of　New　Ybrk　in　l991　reflected　multiculturalism，

emphasizing　the　interdependence　of　cultures．　Several

programs　were　introduced　to　carry　out　this　idea．　For　instance，

it　was　decided　that　if　a　child　in　a　class　did　not　understand

English，　an　ESL（English　as　Second　Language）program　must

be　provided　fbr　him／heL　If　there　were　more　than　twenty　such

children　in　a　grade－year，　bilingual　education　would　be

arranged．　An　instructor　who　speaks　the　child’s　mother　tongue

would　support　him／her　in　the　classroom，　cooperating　with　the

teacher　in　charge　of　the　class．　In　this　way，　they　tried　to

confirm　a　student’s　righUo　receive　equal　education．

　　　　During　the　l990s，　the　US　was　the　beneficiary　of

unprecedented　economic　prosperity．　This　seems　to　have

diverted　people「s　attention　ffom　the　crisis　of　a　disunited

America．　However，　as　many　fUndamental　problems　have　not

been　solved　yet，　more　benefits　ffom　the　educational　system

will　be　expected．　Education　should　respect　diverse　cultures

and　history．　In　this　sense，　multicultural　education　will　gain

additional　momentum　in　the　future．

　　　　Here　I　will　quote　Denise　M．　Dalaimo’s　experiment　on

democracy　and　critical　thinking　in　a　cross－cultural　classroom．

Her　report　is　based　on　her　sociology　class　conducted　at　the

University　of　Nevada．　As　an　antithesis　to　’traditional

multicultural　education，’she　introduces　the　concept　of’critical

multiculturalism．’　Historically，　multicultural　studies　have

encouraged　students　to　address　traditionally　under－represented

and　excluded　cultures，　and　to　consider　them　on　their　own

terms．　Tb　the　contrary，　Dalaimo　says　critical　multiculturalism

is　an　attempt　to　advance　democratic　initiatives　in　curriculum，

pedagogy，　and　social　relations　in　the　schools．　It　encourages

students　to　understand　and　participate　in　various　associated

activities，　and　buttresses　the　eff6rts　directed　at　attaining　social，

cultural　and　emotional　compatibility．　Her　educational　policy

and　methods　fbcused　on　a　student－centered　classroom

environment　and　placed　emphasis　on　critical　multicultural

thinking，　Methods　used　here　include　student　evaluations，　a

suggestion　box　to　hear　the　students’opinions，　class　discus－

sions，　class　votes　and　other　ideas　f6r　a　continuous　fbedback

食om　students．　Most　interesting，　however，　was　an　exercise　that

highlighted　privileges　e切oyed　by　members　of　dominant

groups．　Dalaimo　says，，，Privilege　is　a　dif且cult　thing　to　face，

because　to　do　so　we　must　give　up　the　myth　of　meritocracy，　a

va正ue　so　deeply　embedded　in　our　society　that　its　very

questioning　brings　accusations　of　”anti－Americanism．’l

Nevertheless，　the　exercise　was　a　success　because　it　led

smdents　to　identify　the　daily　impact　that　privilege　has　on　their

lives，　by　fbcusing　on　not　only　white　male　privileges　but　all

types　of　privileges，　i．e。，　advantages　people　e功oy　because　of

race，　ethnicity，　gender，　social　class，　culture，　region，　physical

ability，　nationality，　apPearance，　etc．

　　　　Traditional　multiculturalism，　which　exclusively　asserts

the　rights　of　minorities，　was　often　accused　of　being　extremism

and　sometimes　even　regarded　as　the　cause　of’「reverse

discrimination．”　　Dalaimols　method　can　help　avoid　the

dangers　of　such　accusations．　Moreover，　her　experiment　seems

to　have　off6red　more　versatile　and　comprehensive　training　fbr

students　and　helped　to　look　into　their　own　situations　in　society

as　well　as　the　circumstances　of　other　people．　Multicultural

education　in　America　is　probing　its　way　through　trial　and　erroL

1・2．Multicultural　Po量icies　in　Australia

　　　　The　attending　factors　of　cultural　diversity　in　Australia　are

dif陀rent　f士om　those　in　the　US．　Multicultural　policies　have

been　fairly　successfUl　in　Australia，　although　problems　have

arisen　recently．　Until　three　or　fbur　decades　ago，　Australia

accepted　immigrants　only　f止om　Europe　according　to　their

White　Australia　policy　which　had　lasted　fbr　more　than　seventy

yea「s・

　　　　The　reasons　fbr　the　gradual　change　into　multiculturalism

are　not　simple．　The　main　causes　were　the　decline　of　England

as　its　fbrmer　sovereign，　and　the　realization　that　trade　with

Asian　countries　were　extremely　important　fbr　Australia’s

fUture．　Humanitarianism　did　not　play　an　overwhelming　role

here．　However，　Australia　subsequently　began　to　accept
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immigrants　ffom　about　l　50　countries，　according　to　a　survey．

　　　　What　was　dramatic　was　not　those五gures．　As　Humphrey

McQueen　described　in　Social　Sketches　of　Australia（199D，

”Instead　of　f6rcing　everyone　into　a　singular　Anglo－Celtic

mould，　diffbrences　in　custom　and　outlook　were　celebrated，”

Also，”one　significant　aspect　has　been　the　success　with　which

the　Anglo－Celtic　m勾ority　has　a（加sted　to　the　size　and　diversity

6f　the　migrant　intake。”

　　　　Ip　fact，　at　one　stage，　multiculturalism　in　Australia　was

fairly　successful　politically，　economically，　and　socially．　In

education，　fbr　more　than　a　decade，　Australia　has　adopted　a

comprehensive　multicultural　program． ?ｘｐｏｓｉｎｇ　children　to

v謡ous　cultures　including　those　of　i㎜i剖ants　and

Aborigines．

　　　　U．nfbrtunately，　however，　when　the　number　of　immigrants

increased　and　Australia’s　capacity　to　accommodate　them

exceeded　the　limit，　a　reaction　took．place．　For　instance，　the

political　party　One　Nation　raised　a　ruckus　in　1998，　when　it

said　that　it　would　cu貰ail　the　number　of　Asian　im血grants　and

cancel　the　welfare　benefits　fbr　Aborigines．　Although　the　party

subsequently　　broke　　up　　and　　lost　public　　supPort，　the

conservative　atmosphere　remained　within　Australian　societメ

In　2000，　the　Australi孕n　govemment　announced　a　national

defbnse　policy　aimed　at　removing　illegal　ref廿gees．　According

to　an　article　by．Jane　Perlez　in　the　1カ’αηα∫’oηα’H6πτ147｝ゼわ麗η6

（10May　2002），　about　80，000　immigrants　and　another　l　2，000

refugees　a　year　are　selected　to　enter　the　country．　Prime

Minister　John　Howard　himself　does　not　hesitate　to　use　the

word”yellow　peril，”to　imply　the　danger　of　Asian　immigrants．

　　　　Australia　is　now　fbrced　to　make　a　vital　decision．　Living

with　people　f士om　diff6rent　backgrounds　brings　about　anxiety」

The　important　thing　is　to　create　benefits　fbr．　both　sides，　and

maintain　social　harmony　through　mutual　understanding．

Perhaps　the　proりlems　and　issues　that　Australia　is　now　facing

will　have　to　be　faced　by　other　countries，　including　Japan，　too。

1・3．Ethnic　Diversity　in　Singapore　and　Malaysia

　　　　The　societies　of　Singapore　and　Malaysia　are　multi－

culturaL　Singapore　consists　of．Chinese，　Malays，　Indians，　and

asmall　number　of　Europeans（called　Eurasians）．　So　is

Malaysia．　English　is　the　of且cial　language　in　both　countries，

while　Malay，　Hindu，　and　Chinese　are　also　spoken．　In　spite　of

the　cultural　diversity，　each　nation「s　society　is．fairly　stable．

What　is　the　reason　fbr　this　stability？

　　　　First，　their　multicultural　societies　are　mainly　composed　of

Asians．　Asian　people　re串pect　ha㎜ony　among　themselves．　So

it　is　not　wrong　to　say　that　the　awareness　of　social　harmony

helps　to　sustain　stability，　For　instance，　in　Malaysia，　generaHy，

the　three　main　ethnic　groups　have　their　favorite　profbssions．

Malays　try．　to　enter　or　find．jobs　in　the　country’s　administration．

Chinese　shine　in　business．　Indians　are　eager　to　enter　the

medical　or　acadpmic　world．．　It　is　said　that　they　respect　each

other’s　occupational　territory．　Of　course　there　are　many

exceptions　to　this　generalization．　However，　it　must　be等aid　that

it　is　a　fairly　stable　way　to　sustain　stability　in　a　multicultural

SOCIety．

　　　　Second，　their　ethnic　diversity　has　always　existed．　If　the

current　balance　in　ethnicity　changes　because　of　a　sudden

increase　in　immigration．or　due　to　an　economic　upheaval，　there

will　be　confUsion．　In　fact，　this　is　already　happening．　It　is

regrettable　that　Malaysia　passed　a　new　labor　law　in　August

2002to　make　undocumented　migrant　workers　leave　Malaysia

voluntarily　or　face　a　six－month　prison　term．

　　　　Third，　but　a　very　important　reason　is　that　all　citizens　Iearn

English　f士om　early　childhood．　It　is　true　that　there　is　a　problem

conceming　the　accuracy　of　their　English．　For　instance，

English　spoken　in　Singapore　is　often　jokingly　called

”Singlish．”掩t　ethnic　diversity　in．Singapore　or　Malaysia　is

maintained　fairly　easily　owing　to　English　being　their　common

language．　Education　in　English　is　a　key　plement　in　multi－

cultural　societies　like　those　of　Malaysia　or　Singapore．

1・4。ACase　of．Bicultura賃Education　in　Japan

　　　　Japan　has　long　been　a　homogeneo口s　country，　However，

nowadays　many鉤reigners　live　in　Japan，　who　ae　i㎜igrants

食om　Asia　and　South　America．　Notwithstanding　this

p単enomenon，　Japan　has　no　definite　policy　on　how　to　treat

immigrants，　not　to　mention　educating　the　children　of

immigrants．　This　issue　has　to　be　given．serious　thought

because　∫apan　also　is　in　the　fbref止ont　of　cultural　diversity．

In　Japan，　i㎜igrants　live　in　areas　where　big　indust㎡al　plants

are　located．　This　diverts　the　Japanese　attention丘om　cultural

diversity　unless　they　live　near　these　areas．

　　　　Tb　see　what　measures　are　taken　with　refbrence　to

education，　I　conducted　some　research　at　a　local　city　called

Minokamo，　in　Gifu　Pre免cture，　where　about　seven　percent．of

the　population　consists　of　fbreigners　working　in　big　industrial

plants．　About　eighty　percent　of　them　are　Brazilian9．

　　　　Most　children　attend　municipal　elementary　and　junior

high　schools，　although　there　is　a　pdvate　Brazilian　school

established　to　accommodate　elementary　to　senior　high

students．　Most　children　start　their　school　lifb　here　without

understanding　Japanese．　In　order　to．help　these　children，　a

Japanese－Brazilian　instructor　is　sent　from　the　city　ofHce　to
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visit　the　classrooms．　This　program　in　Minokamo　brings　to

mind　the　program　adopted　in　New　Ybrk　which　I　mentioned

earlier．　As　in　the　case　of　New　Ybrk　mothers　in　Minokamo　are
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　，

also　eager　to　supPort　their　children　at　school．

　　　　Kobi　Elementary　School　accommodates　the　largest

number　of　f6reign　children　in　the　city－fbrty　among　a　total　l　l　3

including　elementary　and　junior　high　students．　Kobi

Elementary　School　is　designated　by　the　Ministry　of　Education

and　Science　as　one　of　the　thirteen　schools　in　Japan　fbr”A

Local　Pr（オect　to　Push　Ahead　Intemationalization　in　Education

Tbgether　with　the　Japanese　Children　Who　Lived　Abroad　and

Foreign　Children．”

　　　　Taken　together，　the　bicultural　program　in　Minokamo

schools　is　progressive．　Besides，　they　have　a　period　called

”Amigo　Time”during　which　Brazilian　chi正dren　teach

Portuguese　to　Japanese　children　and　vice　versa．　This　bilateral

education　seem　to　be　effective　in　letting　children　experience

the　pleasures　of　teaching　and　learning　as　well　as　the　chance　to

communicate　with　each　otheL

　　　　Despite　these　affirmative　measures，　a　fbw　problems　still

remain．　First，　the　higher　a　student「s　grade，　the　more　he／she

finds　it　difficult　to　leam　in　Japanese．　This　shows　that　the

Japanese　he／she　acquired　earlier　is　insufficient　fbr　higher

education．　Second，　although　Japanese　and　fbreign　children

mix　well　in　lower　grades，　as　they　grow　up，　they　coalesce　into

groups　renecting　their　respective　nationalities．　Third，　this

advanced　program　fbr　Brazilians　cannot　he豆p　the　other　f6w

fbreign　children　such　as　Filipinos　and　Peruvians　who　speak

Spanish，　and　Chinese　who　speak　Chinese．

　　　　Probably　these　problems　are　related　not　only　to　Ianguages

but　also　to　cultural　dif陀rences．　Whether　we　like　it　or　not
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　，

multiculturalism　is　alive　in　Japan．　As　internationalization　in

education　progresses，　some　drastic　steps　will　have　to　be　tak夢n

in　the　near　fUture　to　solve　the　above　dif且culties．

P段rt　II．　A　Report　on　the　Gr劉du飢e　qass　of●’lnter・

　　national　Communication・，　at　System　M段mgement

　　＆E皿gineering紐t　the　NIT

　　　　In　2001　and　2002，　I　was　in　charge　of　a　class　fbr

”Intemational　Communication’l　which　was　included　in　a

curriculum　at　the　graduate　course（M　1）of　the　department　of

System　Management＆Engineering　at　the　Nagoya　Institute　of

］：bchnology．　This　was　based　on　the　concept　that　an　essential

requirement　to　fUrther　intemational　pr（オects　is　the　ability　to

express　ideas　in　English．　For　that　purpose，　students　must

acquire　not　only　fluency　in　English　but　also　some　knowledge

about　dif陀rent　cultures　and　the　skill　to　satisfactorily　arrive　at

international　agreements．　Therefbre，　the　chief　aim　of　the　class

was　to　teach　students　how　to　express　themselves　effbctively　in

English　as　well　as　the　expertise　on　how　to　reach　mutually

acceptable　agreements．

　　　　This　su切ect　was　compulsory　fbr　MI　students　of　the

department　of　System　Management＆Engineering．　In

addition，　each　yea鴫more　than　ten　students　attended　this　class

食om　the　department　of　Architecture　and　Civil　Engineering，

and　Electrical　and　Computer　Engineering，　although　this　was

not　a　compulsory　su切ecし　Besides，　about　one－third　of　them

were　fbreign　students，　mostly　ffom　China，　Korea，　and　a　f6w

from　Brazil　and　Bhutan．　In　other　words，　the　class　itself　was

international　and　intercultural，　noUo　mention　the　title　of　the

s呵ect”Intemational　Communication．”

　　　　If6cused　on　developing　the　students’ability　to　express

their　opinions　on　various　topics，　especially　about　communi－

cation　ranging　f士om　personal　to　globaL　Only　English　was

used　in　the　class．　As　many　students　took　part（38　in　2001，37

in　2002），　my　pedagogical　approach　was　to　combine　my

introductory　lecture　in　the　first　half　of　each　period　and　the

various　activities　of　students　in　the　second　half．

　　　　The　topics　I　took　up　in　the　class　were　as　fbllows：1．　The

role　of　English　as　an　intemational　language；2．　Vbrbal　and

nonverbal　communication；3．　Cross－cultural　communication；

4．Multiculturalism；5．　Intemational　communication　on

environmental　problems；　6．　Urgent　globahssues　such　as

terrorism；7．　International　communication　in　the　future．

　　　　Based　on　these　topics，　students　pursued　vadous　kinds　of

activities．　For　instance，　introducing　himself！herself；writing

his／her　curriculum　vitae　and　sending　it　by　e－mail；making　a

mock　plan　fbr　intemational　communication　in　a　local

community　or　a　company；drawing　a　brochure　to　advertise　this

plan　or　writing　an　invitation　letter　fbr　it；group　discussions　on

each　topic；collecting　infb㎜ation　and　data　through　mass

media　or　Intemet；group　presentation　of　their　research；and

writing　reports　and　a　final　essay．

　　　　Among　these　exercises，　Ilike　to　report　about　group

presentation　which　was　held　f6r　two　consecutive　weeks（two

periods）．　This　activity　　showed　a　highly　noteworthy

intercultural　aspect．　Students拘㎜ed　groups　of　three　orわur，

discussed　a　theme　that　they　selected，　researched，　and　presented

the　result．　In　2001，　the　theme　was　global　environment．　In

2002，the　theme　was　not　specified，．and　the．students　were

required　to　select　the　topic　themselves，　The　only　condition

was　that　the　topic　should　reflect　the　current　global　situation．

As　a　result，　eight　of　ten　groups　took　up　environmental
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problems　such　as　the　greenhouse　effbct，　ozone　layer，　energy，

etc．，　and　others　took　up　animζls　and　English　language　as

tOPlcs・．

　　　　Grouping　was　at　random．　In　most　cases，　however，

students　fbrmed　groups　with　those　who　were　from　the．same

department，　or　who　were　on　ffiendly　terms　with　each　otheL　Tb

my　surprise　and　relief，　most　groups　included　diff6rent

nationalities．　As　their　English　ability　was　limited，　they　made

up　f6r　it　by　cooperating．．　Students　were　eager　to　do　this

activity　and　in　fact　did　it　well，　although　they　had　quite　a　tough

time　preparing　the　materials　and　presenting　them　in　English．

Besides，　they　had　to　do　much　of　the　preparatory　work　outside

the　class．　The　reason　why　they　were　successfUl　was　that　they

were　good　at　using　computers，　overhead　pr（ヵectors，　and　other

devices　fbr　group　presentation　as　well　as　l血aking　vahous

　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　ロ　　　　　　　ロ　　　　　　　　　　　　ロ　　　　　　　　　　　　　　　　　　ロ　　　　　　　　　　　　　　ゆ

materials　and　data，　as　they　were　all　m司orlng　ln　englneermg．

In　either　year，　there　was　a　group　that　included　fbreign　students

who　had．agood　command　of　English　and　experience　in

working　on　intematiohal．　pr（ガects　in　construction　or

architecture．　A　predominant　characteristic　of　these　groups

was　that　each　student　skillfully　introduced　environmental

problems　in　relation　to　his／her　own　country．　Moreover，　it　was

noteworthy　that　a　fbw　highly　motivated　Japanese　students

joined　these　experienced　intemational　groups　and　presented

the　well－matched　Japanese　part．

　　　　One．group　took　up　the　topic：Why　are　the　Japanese　not

good　at　speaking　English？One　of　the　group　members　was　a

Chinese．　This　incident　was　interesting　and　noteworthy　from

an　intercultural　standpoint．　Generally　the　Japanese　are

reserved，　and　if　a　Japanese　were　in．a　similar　situation，　he／she

might　hold　back　from　asking，”Why　ar6　the　Chinese　not　good

at　speaking　English？”　　Somehow　I　fblt　at　ease　by　the

easygoing　attitude　of　both　Chinese　and　Japanese　students　in

this　group．　In　other　words，　you　find　your　neighbOr’s　def6ct　and

study　together　with　the　neighbor　about　it　without　any　criticism，

shame，　or　disrespect，　but　o切ectively　in　a　friendly　manneL　It

appeared　that　they　had　no　inhibitions　that　made　them　fbel

ethnically　diffbrent，　so　far　as　they　were　studying　a　common

su切ect．　　This　impression　was　strong　because　their

presentations　were　persuasive　and　well　analyzed，　and　included

suggestions　on　how　the　Japanese　could　improve　their　methods

of　learning　English．

　　　　Only　English　was　used　in　this　class　so　that　students　could

have　a　better　opportunity　to　learn　and　communicate　in　English．

As　their　English　levels　were　uneven，　I　prepared　brief　handouts

about　my　introductory　lectures　f6r　their　benefiL　In　the

questionnaire　I　gave　at　the　last　period，　I　asked，”What

percentage　of　the　lectures　did　you　understand　by　listening？「’

and　the　response　ranged　ffom　thirty　to　a　hundred　percent．　I

also　asked：1，What　their　impression　was　of　this　class；2．　The

extent　of　their　interest　in　intemational　or　intercultural

communication　bef6re　and　after　taking　this　class，　and　the

reasons；3．　Which　activity　was　easy？Which　was　difficult？

Which　was　pleasant？Which　was　boring？；4．　Their　opinions

or　co㎜ents　about　this　class，　Anony血ty　was　guaranteed　in

the　questionnaire．　Whether　a　student’s　understanding　by

listening　was　low（30％）or　high（100％），　the　most　common

response　was　that　it　is　necessary　to　join　actiVities　that　lead　to

international　communication　and　arrive　at　mutually　acceptable・

conclusions．　Moreover，　it　became　apparent　that　a．number　of

students　were　looking　fbrward　to　this．kind　of　su司ect．

　　　　Most　students「English　ability　was　limited．　In　the　final

essay，　in　which　they　were　asked　to　write　sentences　to　totaI

about　500　words，　they　made　many　grammatical　errors．

Sometimes　the　sentences　were　too　di司oined　to　make　any

sense，　In　fact，　I　f6und　that　students　very　often　depended　on

translation　software　of　computers　at　crucial　moments　when

they　found　it　hard　to　express　their　ideas　in　English，　which

resulted　in　hindering　the　How　of　what　they　wanted　to　say．

Their　English　must　be　much　improved．　Nevertheless，　they

worked　very　hard　and　managed　to　complete　every　assignment．

Perhaps　this　made　them　content．

　　　　Ifblt　that　many　students　liked　this　class．　At　the　same

time，　of　course，　it　became　apparent　that　several　aspects　of　this

type　of　class　need　quite　a　f巳w　improvements．

Conclusion

　　　　The　21st　Century　started　with　strong　expectations　for　a

blessed　fUture　because　the　real　world　is　full　of　contradictions
　　　　　　　　　　　，

and　insoluble血roblems．　　Despite　these　circumstances，

globalization　is　on　the　march　regardless　of　its　merits　and

demerits．　People　have　come　to　fbel　that　unless　they　watρhed

careful！y　and　did　something，　globalization　would　be　fbrced　on

nations　unilateraily　by　the　US．　The　present　world　is　becoming

akin　to　a　community　where　the　human　lot　is　decided　in

common．　For　this　reason，　the　concept　of”the　global　village”

attracts　people，s　attention．

　　　　Effbrts　at　intemationalization　are　being　made．in　many

countries　and，　hence，　intercultural　relations　are　required．more

and　more．　Whether　people　like　it　or　not，　multicultural

societies　are　widespread　in　the　world．　What　we　can　and　have

to　do　now　is　to　dwell　together　in　this　narrowing　global　village，

without　hiding，　pretending，　boasting，　and　hurting，　in　what　is
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called　a「’symbiotic　relationship．”

　　　　It　is　undeniable　that　there　are　a　huge　amount　of　unsolved

problems．　Nonetheless，　the　first　step　we　should　take　is

apparenしAs　we　saw　above　in　Section　II，　we　should　start　with

small　cooperative　joint　studies　about　ourselves　and　our

neighbors　as　scholarly　colleagues　normally　do．
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