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Introduction

In an effort to keep up with changes in both technol-
ogy and education, foreign language education at
Nagoya Institute of Technology and other technical
colleges around Japan has been changing over the last
few years. At Nagoya Institute of Technology, the in-
troduction of Technical English (TE) a few years ago
as a subject into the language curriculum was a first
step in satisfying the specific language needs of techni-
cal students. The creation of TE was followed by the
publication of two books by NIT staff which attempt
to answer the specific needs of students at NIT —
Technical English Techniques (Robins et al., 2000) for
second year students and Humanity and Technology
(Cullen, 2002) for first year students.

This paper examines recent efforts to continue
this positive direction by introducing project work
into the TE curriculum. In particular, we would like
to report on a poster presentation session as an exam-
ple of the kind of project that may become more com-
mon in TE. After describing the carrying out of the
project and explaining its limited success, we will pro-
vide an analysis based on the recent theoretical frame-
work of task cycles and propose that this framework

may be useful in the design of TE projects at NIT.

Rationale

Technical English is a relatively new subject on the
curriculum of Nagoya Institute of Technology and
many teachers continue to teach the class in the ‘tradi-
tional’ way, that is by memorization and comprehen-
sive testing. Although there is clear value in these
methods in providing a solid basis for reading and
translation skills, they are often found to be inade-
quate for teaching the wide range of communication

skills needed for today’s international arena (ex.

Brown, 1993). As Widdowson (1998) points out, an
important feature of communicative language teach-
ing is its focus on learning language through language
use, preferably in realistic situations where students
feel a need to use English. One way of achieving this
realistic language use is through project-work, so we
decided to investigate more fully when one of the part-
time teachers at NIT, Pudwill, proposed a project of

this nature.

Pudwill’s main objective in carrying out project work
was his belief that linking classroom activities di-
rectly to the content of the course would provide
greater motivation for students and lead to greater re-
alistic use of language in the technical sphere. With
this in mind, over a period of three weeks, he carried
out a poster presentation session with his two
Technical English classes. Students were divided into
groups. Together, they carried out research on a topic
related to their area of specialization and designed a
poster to explain this research. This poster was subse-

quently used as a presentation aid in a presentation.

The idea for poster presentations came from Pudwill’s
own background as an engineer and his experience in
technical narration. When he was studying engineer-
ing in college, his professors often had students pre-
sent their designs, fabrication processes, and other

technical subjects to others in the class. In his words:

One particular presentation I remember was to ex-
plain how a transformer for a model railroad train
worked. Even though it was a relatively easy sub-
ject, it was difficult for me to organize, diagram,

and present the information.

After graduating from college, he realized the impor-
tance of this skill.



96 Bulletin of Nagoya Institute of Technology Vol. 53 (2001)

During my days as a designer for an electric heater
company, I presented an electric heater I had de-
signed to a group of the company’s salesmen. [ was
so nervous that I think I was sweating blood, and I

really messed up the presentation.

More recently, in Japan, he has narrated numerous
technical videos that have either attempted to sell to
others (ex. new machinery used for weaving or metal
milling machines), explain (how to use these ma-
chines), or teach (ex. in-house repair video manuals).
He has also worked with many professional engineers
in Japan who were required to write explanation
manuals (how to use cameras, machinery, etc.), de-
scriptions (product specifications, tolerances, etc.,
such as those used by sales-engineers), reports that are
written for testing and governmental regulatory agen-
cies (Underwriters Laboratories in the USA), or com-
binations thereof. These are all clear goals which
must be achieved for the engineer to carry out his
work properly. In general, each job is based on a very

specific content area.

Pudwill usually works directly with engineers on these
projects. These engineers are often very knowledge-
able about the topic, but have problems effectively
communicating the topic. Luckily for these engineers,
he also has a technical background and can understand
many of the technical areas as well as the language

problems.

Thus drawing on his own training and experience,
Pudwill knew how difficult it is for an engineer to or-
ganize a topic well enough to describe it to others,
even in one’s own language. Recognizing that this
year’s engineers were last year’s students, he wanted
to give the students experience researching and report-

ing on technical topics.

He also wanted to give the students experience in an
In the future,

students will often represent their companies as engi-

exhibition or conference atmosphere.

neers in either a technical sales or buying capacity.
Generally, participants at these exhibitions are other
engineers or are otherwise technically inclined, similar

to what we have in our classrooms. Exhibitions are

also effective and motivational activities for large
groups of learners. This view was shared by Ford
(1999) who carried out a similar exhibition style ac-
tivity in his classes. As one learner described it: “It
was kind of like visiting a lot of stores.” From a lan-
guage learning point of view, this kind of exhibition
maximizes communication time for all students by en-
suring that everyone is either speaking or listening to
English all the time in a realistic situation with clear

goals.

Pudwill felt that students could accomplish several
objectives simultaneously —research and report on a
technical topic, experience a technical exhibition or
conference and learn English more effectively through

experiential practice.

Procedure

The poster presentation project was carried out over a
period of three weeks. The steps carried out in each
week are explained below. Comments from a video re-
cording of the process are interspersed with the expla-
nation to allow the reader to get a fuller picture of the

process.

Week 1
In the first week, some of the lesson time was used to
explain what was expected, to get the students into

groups of two to four people and to decide the topic.

He felt that students of a second language should
study topics in which they are interested and enjoy. In

his words:

My hobbies are photography and technology, so I
often read brochures and articles about cameras
and computers. In addition to the technical terms, I
have learned the language associated with these sub-

jects.

With this in mind, he did not specify the presentation
topics. He felt that the groups should choose topics in
which they are interested and already have an under-
standing. The topic was not limited to how a product
works. Groups were free to choose any topic related

to technology. Topics could include, for example, the
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manufacturing process of a pencil, the difference be-
tween AM and FM radio signals, or the life cycle of
aluminum. However, it is important to limit the
scope of the topic. Too much content is hard to under-
Students will often

choose a topic that is too broad, such as how a camera

stand, organize, and present.

works. It is much better to explain only how the auto
focus works or to describe the materials used in film.
During the first week, it is important for the groups
to check with and get approval from the teacher to
make sure the subject is sufficiently limited.

At the end of this lesson, students were given their
homework. For the second week, the students were to
bring materials to prepare in making their posters.
Such materials could be presentation construction
paper and magic markers for diagrams or pictures.
Students were advised to go to Tokyu Hands or a simi-
lar department store where they could buy presenta-
tion material kits. It was also suggested that they
could bring a sample of the actual product (pieces of
a fluorescent lamp, a brake shoe and drum, a circuit
board, etc.)

Week 2

After taking attendance, the students were allowed to
go to the library or the computer facilities to carry
out research. Class time may be the only opportunity
during the week that the group members can get to-
While the research

was left up to the students, the Internet was recom-

gether to research and prepare.

mended as an excellent source of information. English
information is readily available and there are many
diagrams, photos, and other printable presentation
graphics. Since this material is only going to be used
for educational purposes in classroom presentations,
there are no copyright restrictions on using these ma-
terials. However, the research methods were left up to
the students. Developing independent research skills is
important as students will have to carry this out
themselves when they leave college and enter the job

market.

It is probable that many students researched Japanese
sources because such sources are more readily avail-
able and they may have experience researching
Also,

because it is their native language, it is easier for

Japanese sources for their specialized classes.

them to sift through all the information. Of course,
they must be ready to present their topic in English, so
they will probably have translated some information.
While translation is often considered to be contrary to
the principles of communicative language teaching, in-
tuitively it seems certain that translation has consid-
erable value, especially with appropriate teacher

guidance.

Pudwill considered having the students make a biogra-
phy of their sources, but decided against it because of
the extra work involved and because he wanted to re-
tain the emphasis on an oral presentation, rather than
on a written paper. In future, however, he raised the
possibility of adding another week to the presentation
time to give the groups time to document their sources

and possibly do more written work.

By the completion of this research, students should
have investigated the “what’s” and the “why’s” rele-
vant to their topic. Each group should also have pre-
pared a set of about ten key words and ten questions

that the other students can ask them.

After this class time research, students need to spend-
additional time outside class in preparation. The
amount of time taken is illustrated by the following

dialogue:

(Looking at a digital clock - one of the best projects)
C: Did this take you a long time?

S: About a half hour.

C: (to second student) And how long did it take you?

The second student obviously had taken no part in the
work. This shows us one of the problems of group
work, especially when it is conducted outside class. It
is very difficult to ensure that each member does a
roughly equal share of the work. This can lead to
problems in assessing students in project-work of this
type and is an area that requires serious thought.
Perhaps, having students assign specific responsibili-

ties to each member of the group is a feasible option.

Week 3
On the third day, presentation day, students were first

given a few minutes to finish off their preparation.
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Pudwill’s own words describe the scene well:

Now, I'm giving them about 5 or 10 minutes to finish
their presentations. Then, I'm going to have them
set up their displays or whatever they have through-
out the room. Circle around the room, make it like
a exhibition center, something like you would see at
Fukiage Hall. Next, each group sets up their dis-
play somewhere in the classroom. Students use tape
to stick their posters on the walls of the classroom.
Half of the students from each group act as ‘guests’
or ‘customers’, and the other half act as presenter of
their group’s project. The guests took notes on the
other groups projects to keep them involved. An ex-
hibition should be a ‘two-way street’ to ensure ac-

tive participation.
And later in his instructions to the students:

There should be two or three people for each dis-
play. One of you, please sit at the display. The
other two people, please get a piece of paper so that
you can take notes. We want one person to explain
the fluorescent lamp, for example. Two people to
walk around and ask questions about other dis-
plays. Take notes, take one or two notes of each dis-
play. Ask questions. We have questions. We have

key words. As much as possible, use English.

In the second half of the lesson, the students who were
guests become presenters and vice versa. The next sec-
tion will examine various aspects of the students’ per-

formance in the poster presentation session.

Student performance

Topics

Because of the importance of the connection between
content and language learning, the choice of topic was
very important for the students. All students were re-
quired to choose a topic which related to their area of
specialization in some way. Students who chose a nar-
rower topic generally performed better than those who

had chosen a broad one.

Many of the topics, I thought were pretty good —

television transmission, let’s see, this one is for

radio, the difference between FM and AM radio. I
think the key point is to not, for example, radio is
too big a topic. It should be separated into AM and
FM only— keep the topics very specific.

Posters

We have put photographs of several of the posters
onto a webpage to give readers a better understanding
of this project. These can be accessed from the
webpage:
<http://www.edsys.center.nitech.dc.jp/lang /a07edc
04/Publications/>. As can be seen in these photo-
graphs, there is a wide variation in the amount of
graphics and text used in different posters. Although
posters with a large amount of text looked impressive
and showed signs of work outside class, they were det-
rimental to performance in presentation because stu-
dents tended to simply read the text straight from the
posters. Conversely, the posters that had only graph-
ics forced the students to use their own words in ex-

plaining and thus led to more natural presentations.

Ithink that the problem of many of these displays is
that they have too many details in their displays. [
think, next time, I will use only pictures or graphs,
and main titles. I think that will be more useful.
The problem now is that they are getting very
wrapped up in the details and they forget the main

points.

Realia

Several of the most successful presentations were
those in which students brought in real objects
(realia) to help them explain their topic. Some groups
were quite ingenious, bringing items such as a broken
transistor radio and end caps to a fluorescent light
bulb to be used as cheap but effective presentation ma-
terials. This was not specified in the instructions, but
many students realized that real objects have a very

strong explanatory effect.

Of course, there are many things that are too big to
bring to the class. For example, a microwave oven.
How does a microwave oven work? It’s impossible
to bring a microwave oven, so a diagram is neces-
* sary. But some things, such as a radio — you can

see one down here. This is very easy to bring and it
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makes for a good display. Other things such as
“How is a tyre made, what materials areinatyre?”—
I think that they could bring a piece of a tyre, a
cross-section of a tyre would not be so difficult. A
big tyre is too big and difficult, but a piece of one is

possible.

In fact, the use of realia could be extended into a new
project, separate from the poster session. In a tradi-
tional learning activity called “Show and Tell”, stu-
dents bring an object that is important to them into
In the Technical

English classroom, this could be adapted into a presen-

the classroom and talk about it.

tation about an object related to their specialization.

Use of English

As this is an English class, it is rather pointless if stu-
dents make successful presentations, but fail to use or
learn English. In this area, it was clear that the

teacher needs to focus more on language use.

C: I was wondering about the role of the English in
this. Do you think it gives students a lot of opportu-
nities to use English?

P: I can see that this is more of an industrial or a
technical project rather than an English project. I
think if we keep it simple and try to keep the English
element involved, it will be a much, much better

project.

Ways of increasing the focus on language use are dis-
cussed further in the analysis section. It was interest-
ing to note that language problems can occur for the
teacher as well as the student. One potential problem
with projects of this nature is that the content area
usually lies outside the teacher’s area of specializa-
tion. Even when dealing with a standard technical
English textbook, teachers can face a crisis of confi-
dence as they try to come to terms with a range of new
vocabulary and technical concepts that are alien to the
normal liberal arts background of language teachers.
As more projects are introduced into the Technical
English course, there is a need for support for teach-

ers.

Presentation shills

Perhaps unsurprisingly, most of the problems

experienced in the poster presentation session were
presentation problems rather than language problems.
Of course, these two issues are closely related since it
is difficult to make a presentation without a good
grasp of the language. Some of these problems are
listed below:

- Not enough preparation

- Too many hesitations

- Too much looking down; generally, poor body
language

- Reading too much; reading everything.

- Not enough reference to the poster

- Too much writing on poster

- Not speaking loud enough.

- Student does not respond well to questions

- Not able to explain main points

Most of these can be summarized by the single prob-
lem —a poor sense of audience. Most students did not
consider whether the audience could hear and under-
stand them. It is important to emphasize to students
that a presentation is a useful form of communication
only if the listeners can understand. Most students
have had no practice or training in presentations, even
in their native language. Ideally, students should get
more practice at senior high school, but barring major
changes in the curriculum, this is an unlikely prospect.
Instead, we must face the problem ourselves at NIT by
linking content, presentation skills, and language in

the Technical English classroom.

There are various ways in which a better sense of audi-
ence can be developed. Firstly, our strongest recom-
mendation is to keep the writing on the posters to a
minimum. Only the main topics should be written on
the poster. This gives the presenters something to
talk about and the guests something to listen to. Too
many times, the groups wrote too much on the paper,
and they would just read from the paper. It sounded
stilted, and there was no need for the guests to listen
because they could read. On the other hand, only
graphics can also make it difficult for a listener who
is not familiar with the topic. Writing the titles of
the main sections of the presentation on the poster
makes it much easier for the listener to grasp the main

points and to follow the flow of the presentation. In



100 Bulletin of Nagoya Institute of Technology Vol. 53 (2001)

addition, it helps the presenter to plan his presenta-
tion and to avoid drifting out into specifics while
missing the main points. Finally, another suggestion
we could make is to keep the topics specific so there is
not too much information. For example, one group
chose to explain how a camera works, but they got
lost in such a deep subject. Another group described
the workings of the auto focus system with far better

results because it was more specific.

Analysis

If we had to identify the most important single ele-
ment of this project, we could say that it is the realis-
tic linking of the students’ area of specialty to their
learning of a foreign language. Without consciously
realizing it, Pudwill has entered into an area that has
seen a lot of research in the last few years. There have
always been teachers who used a specific topic area
such as literature or culture to help students to learn
more efficiently, but recent cognitive models of lan-
guage learning have stressed the importance of mean-
ingful content over the decontextualized language
structures and functions which are the focus of many
traditional classrooms. Content-based instruction
(CBI) has become a popular topic at language teaching
conferences in the last few years, and the research has
begun to show that CBI may be more successful than
other methodologies in simultaneously teaching both
language and the content area (ex. Benesch, 1998). At
the level of the classroom, the feeling of many lan-
guage teachers that language learning has been too
distant from the realities of students life is illustrated

by the exchange below:

C: Do you think that tying the content and the lan-
guage learning together is a useful idea?

P: Oh certainly, make it real.

The project described in this paper is also representa-
tive of another trend in language learning research—
task-based learning.  In the words of Willis (1998), a
task is “a goal-oriented activity with a clear purpose.”
In language learning, we need communicative tasks
which she defines as “achieving an outcome, creating a
final product that can be appreciated by others.”

Simple examples include compiling a list or solving a

problem. Longer tasks include designing a webpage or

the poster session described here.

Much of the justification for using tasks in lan-
guage learning is based on the work of the linguist,
Halliday. Halliday (1975) sees the learning of gram-
mar, vocabulary and other aspects of language as a re-
sponse to a need to express meaning. He sees language
as functional. In other words, we will learn the lan-
guage if we need to learn it. By engaging in communi-
cative tasks, learners realize that gaps exist in their
language abilities and so develop a need to learn lan-
guage. The teacher can fill this need by having stu-
dents pay attention to the language in samples of
competent language users. As students notice the cor-
rect language forms, they will become more accurate
in their own language use. Thus, there is a movement
from language fluency to language accuracy. This is
in sharp distinction to other forms of syllabus which
emphasize movement in the following direction —
from accuracy to use. For example, a structural sylla-
bus ensures that learners practice language forms in
controlled drills before allowing them to use these
forms in meaningful language use. In contrast, a
task-based syllabus asks learners to communicate
with whatever resources they have. In doing so, they
realize their language needs and in the subsequent lan-
guage work, they are able to focus on the wordings
which they need for the meanings they want to ex-
press.

To help teachers and material designers to pro-
duce and carry out effective tasks, Willis (1998, 2000)
developed a task-based learning framework which can
be used in designing pedagogic tasks. For example,
Rooney (2000) describes the use of this framework in
his redesign of a traditional structural syllabus text-
book into a task-based syllabus. Willis’ process is de-

scribed below in slightly adapted form.

1. Pre-Task Phase _

The teacher introduces the topic and prepares the
learners. This preparation could include brainstorm-
ing, preview of useful vocabulary, or a sample of com-

petent language users doing a similar task.

2. Task Cycle

Task: Students carry out the task in pairs or small
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groups using any language resources that they already
have without worrying about making mistakes.
Planning: Learners prepare some form of report (oral
or written) for the whole class. Because it is public,
students will focus more on accuracy.

Report: Some/all groups present their groups to the

class.

3. Language Focus

At this point, the teacher introduces a sample of flu-
ent language users carrying out the same task.
Analysis: Students examine the wordings in the sam-
ple which expressed the meanings used to carry out the
task.
Practice: Having identified these wordings, the
teacher carries out controlled or semi-controlled prac-
tice.

4. Follow-Up Task

Finally, the students should carry out the same (or a
similar) task with new partners to ensure that they

have acquired the necessary language.

Was this project a ‘task’?

If we are to accept Willis’ framework, we need to ask
if the poster and presentation session described in the
first half of this paper conformed to the necessary
structure. The deviations from the framework are
summarized below in Table 1 and explained in more de-
tail below.

Table 1

Pre-Task Phase Included, but insufficient.

Task Cycle

Task Not included
Planning Included
Report Included

Language Focus

Analysis Not included.

Practice Not included.

Follow-Up Task Not included.

As can be seen, the poster session in its current form
does not conform well to the framework. This is not
surprising as it was not designed to do so. However,
it is interesting to examine how the deviations from

the framework show up in Pudwill’s comments.

Pre-Task Phase
The same project was carried out with two different
After the first

time period was finished, Cullen interviewed Pudwill

classes in consecutive time periods.

about his impressions.

C: Larry, what was your impression of the students’
work in the first class.

P: [ was a little bit disappointed because I thought
the presentations would be better, I thought the ma-
terials would be better. Unfortunately, they weren't
ready yet. They didn’t have everything prepared.
They were still writing in the classroom.

: How much preparation time did you give them?

: I gave them two weeks.

: During?

: Two class periods plus the full week, of course.

: So that was their homework, too.

QY O "woQ

: Yes, that was their homework also.

These students in the first class were not oriented well
enough in the pre-task phase. However, this was not
simply a matter of time since both groups had the
same preparation time. Student performance was also
closely related to teacher expectations and prepara-

tion. After the second class, we hear the following:

I think they're very good. This second class is very
good. Unfortunately, well, maybe better, I pre-
pared the second class better than the first, so their
displays are much, much better. I expected many
more things from the second class and they per-

formed accordingly.

Many of the other problems cited above are also due
to insufficient preparation in the pre-task phase. In
future, it would probably be better to show students a
video of a competent speaker making a poster presen-
tation.

Pudwill:

Another alternative was mentioned by

I would like to have a class at Fukiage Hall for a
real-life experience of such an exhibition as prepa-
ration for the next in-class exhibition.) These con-
ferences/exhibitions are extremely common and
usually subject specific, and I remember how over-

whelmed I was at the first one [ attended.
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Task Cycle

The task stage was not included, but it would be an
easy addition. Rather than asking students to go
straight into the report section, the teacher could ask
them to explain their posters to each other in pairs or
small groups. Following this, they could help each
other in the planning stage before moving onto the re-
port. By combining resources, the planning stage can
become much more fruitful. It is clear that these stu-
dents went straight to the report stage. This deprived
them of the opportunity to attempt the language pri-
vately before a public display. Including the omitted
stages would help to solve presentation problems as

well as language problems.

Language Focus
Again, this stage was omitted, but could be easily

added. The teacher could show the same video of com- .

petent speakers carrying out the task that was shown
in the pre-task phase, but this time students could be
given cloze exercises or listening exercises to help them
notice which wordings were being used to express the

required meanings.

Follow-Up Task

The follow-up task could use the materials that the
students already have, but to add an interesting twist,
students could be asked to change posters with another
person whose presentation they had heard. Time
should be provided to allow students to ask each other
questions to ensure that they understand everything,
and then students can re-do the task in small groups

with the other person’s poster.

Conclusion

The poster presentation project provided an excellent
opportunity for students to link their area of speciali-
zation with their language learning and to use English
in a realistic situation, but several areas of the project
need to be refined. By adopting the task-based learn-
ing framework, it would be possible to increase the
focus on language learning, improve presentation
skills, and deepen the knowledge of content areas. As

Technical English at NIT continues to improve, task-
based learning may prove to be a very important ele-

ment of students’ learning.
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名古屋工業大学紀要　第53巻（2001）95Poster　Presentation　Sessions　in　the　Technical　English　Classroom　　　　　Brian　CULLEN＆Larry　PUDWILLD叩αr‘mθπ‘（ゾGε几εrαz距d‘εs（Lαη8μα9ε侃dσμ伽re）　　　　　　　　　　　（Received　A．ugust　16，2001）lntroductionIn　an　effort　to　keep　up　with　changes　in　both　technol−ogy　and　education，　foreign　language　education　atNagoya　Institute　of　Technology　and　other　technicalcolleges　around　Japan　has　been　changing　over　the　lastfew　years，　At　Nagoya　Institute　of　Technology，　the　in−troduction　of　Technical　English（TE）afew　years．agoas　a　subject　into　the　language　curriculum　was　a　firststep　in　satisfying　the　specific　language　needs　of　techni−cal　students．　The　creation　of　TE　was　followed　by　thepublication　of　two　books　by　NIT　staff　which　attemptto　answer　the　specific　needs　of　students　at　NIT−2セ。んη‘cαム翫gZεsん艶。んπεgαes（Robins　et　aL，2000）forsecond　year　students　and　Hz6ητα1z‘なソ　απ（1　艶。んπoZo8ツ（Cullen，2002）for　first　year　students．　　　This　paper　examines　recent　efforts　to　continuethis　positive　direction　by　introducing　project　workinto　the　TE　curriculum．　In　particular，　we　would　liketo　report　on　a　poster　presentatlon　sesslon　as　an　exam−ple　of　the　kind　of　project　that　may　become　more　com−mon　in　TE．　After　describing　the　carrying　out　of　theproject　and　explaining　its　limited　success，　we　will　pro−vide　an　analysis　based　on　the　recent　theoretical　frame−work　of　task　cycles　and　propose　that　this　frameworkmay　be　useful　in　the　design　of　TE　projects　at　NIT．Rationa［eTechnical　English　is　a　relatively　new　subject　on　thecurriculum　of　Nagoya　Institute　of　Technology　andmany　teachers　continue　to　teach　the　class　in　the‘tradi−tional’way，　that　is　by　memorization　and　comprehen−sive　testing．　Although　there　is　clear　value　in　thesemethods　in　providing　a　solid　basis　for　reading　andtranslation　skills，　they　are　often　found　to　be　inade−quate　for　teaching　the　wide　range　of　communicationskills　needed　for　today’s　international　arena　（ex．Brown，1993）．　As　Widdowson（1998）points　out，　animportant　feature　of　communicative　language　teach−ing　is　its　focus　on　learning　language　through　languageuse，　preferably　in　realistic　situations　where　studentsfeel　aπθθd　to　use　English．　One　way　of　achieving　thisrealistic　language　use　is　through　project−work，　so　wedecided　to　investigate　more　fully　when　one　of　the　part−time　teachers　at　NIT，　Pudwill，　proposed　a　prolect　ofthis　nature．Pudwill’s　main　objective　in　carrying　out　project　workwas　his　belief　that　linking　classroom　activities　di−rectly　to　the　content　of　the　course　would　providegreater　motivation　for　students　and　lead　to　greater　re−alistic　use　of　language　in　the　technical　sphere．　Withthis　in　mind，　over　a　period　of　three　weeks，　he　carriedout　a　poster　presentation　session　with　his　twoTechnical　English　classes．　Students　were　divided　intogroups．　Together，　they　carried　out　research　on　a　topicrelated　to　their　area　of　specialization　and　designed　aposter　to　explain　this　r6search．　This　poster　was　subse−quently　used　as　a　presentation　aid　in　a　presentation．The　idea　for　poster　presentations　came　from　Pudwi11’sown　background　as　an　engineer　and　his　experience　intechnical　narration．　When　he　was　studying　engineer−ing　in　college，　his　professors　often　had　students　pre−sent　their　designs，　fabrication　processes，　and　othertechnical　sublects　to　others　in　the　class．　In　his　words：One　particular　presentation　I　remember　was　to　ex−plain　how　a　transformer　for　a　model　railroad　trainworked．　Even　though　it　was　a　relatively　easy　sub−ject，　it　was　difficult　for　me　to　organize，　diagram，and　present　the　information．After　graduating　from　college，　he　realized　the　impor−tance　of　this　skill．96Bulletin　of　Nagoya　Institute　of．　Technology　Vo1．53（2001）During　my　days　as　a　designer．　for　an　electric　heatercompany，　I　p士esented　an　electric　heater正had　de−signed　to　a　group　of　the　company’s　salesmen。　I　wasso　nervous　that　I　think　I　was　sweating．　blood，　ahd　Ireally　messed　up　the　presentation．More　recently，　in　Japan，　he　has　narrated　numeroustechnical　videos　that　have　either　attempted　to　sell　toothers（ex．　new　machinery　used　for　weaving　or　metalmilling．machines），　explain．（how．to　use．these；na−chines），or．　teach（ex．　in−house　repair　video　manuals．）．He　has　also　worked　with　many　professiona正engineersin　Japan　who　were　required　to　write　explanationmanuals（how　to　use　cameras，　machinery，　etc．），　de−scriptions　（product　specifications，　tolerances，　etc．，such　as　those　used　by　sales−engineers），reports　that　arewritten　for　testing　and　governmental　regulatory　agen−cies（Underwriters　Laboratories　in　the　USA），or　com−binations　thereof．　These　are．all．　clear．goal呂．whichmust　be　achieved　for　the　engineer　to　carry　out　hiswork　properly．　In　general，　each　job　is　based　on　a　veryspecific　content　area．Pudwill　usually　works　directly　with　engineers　on　theseprojects．　These　engineers　are　often　very　knowledge−able　about　the．　topic，　but　have　problerns．effectivelycommunicating　the　topic．　Luckily　for　these　engineers，he　also　has　a　technical　background　and　can　understandmany　of　the　technical　areas　as　well　as　the　languageproblems．Thus　drawing　on　his　own　training　and　experience，Pudwill　knew　how　difficult　it　is　for　an　engineer　to　or−ganize　a　topic　well　enough　to　describg　it　to　others，even　in　one’s　own．language。　Recognizing　that　thisyear’s　engineers　were　last　year’s　students，　he　wantedto　give　the　students　experience　researching　and　report−ing　on　technical　topics．He　also　wanted　to　give　the　students　experience　in　anexhibition　or　conference　atmosphere．　In　the　future，students．　will　often　represent　their　companies　as　engi−neers　in　either　a　technical　sales　or　buying　capacity．Generally，　participants　at　these　exhibitions　are　otherengineers　or　are　otherwise　technically　inclined，　similarto　what　we　have　in　our　classrooms．　Exhibitions　arealso　effective　and　moもivational　activities　for　largegroups　bf　learners．　This　view　was　shared．　by　Ford（1999）who　carried　out　a　similar　exhib圭tion　style　ac−tivity　in　his　classes．　As　one　learner　described　it：“ltwas　kiロd　of．like　visiting　a　lot　of　stores．”From　a　lan−gUage　learning　point　of　view，　this　kind　of　exhibitionmaximizes　communication　time　for　an　students　by　en−suring　that　everyone　is　either　speaking　or　listening　toEnglish　all　the　time　in　a　realistic　situation　with　c正ear96a1S．Pud幅ll　felt　that　students　could　accomplish　severalobjectives　simultaneously−research．and　report　oロatechnical　topic，　experience　a．technical　exhibition　orconference　and　learn　English　more　effectively　throughexperiential　practice。ProcedureThe　poster　presentation　prolect　was　carried　out　over　aperiod　of　three　weeks．　The　steps　carried　out　in　eachweek　are　explained　below．　Comments　fro血avideo　re−cordihg　of　the　process　are　intersperSed．with　th6　expla−nation　to　allow　the　reader　to　get　a　fuller　picture　of　theP「ocess・wセθん11n　the　first　week，　some　of　thg　lesson　time　was　used　toexplain　what　was　expected，　to　get　the　students　intogroups　of　two　to　four　people　and　to　decide　the　topic．He　felt　that　students　of　a　second　language　shouldstudy　topics　in　which　they　are　in七erested．and　enjoy．　Inhis　words：My　hobbies　are　photography　and　technology，　so　Ioften　re＆d　brochures　and　articles　about　camerasand　computers．　In　addition　to　the　technical　terms，　Ihave　le母rned　the　language　associated　with　these　sub−lects．With　this　in　mind，　he　did　not　specify　the　presentationtopics．．　He　felt　that　the　groups　should　choose　topics　inwhich　they　are　interested　and　al士eady　have　an　under−standing．　The　topic　was　not　limited　to　how　a　productworks．　Groups　were　free　to　choose　any　topic　relatedto　technology．　Topics　could　include，　for　exa坦ple，　the名古屋工業大学紀要　第53巻（2001）97manufacturing　process　of　a　pencil，　the　difference　be−tween　AM　and　FM　radio　signals，　or　the　life　cycle　ofaluminum．　However，　it　is　important　to　limit　thescope　of　the　topic．　Too　much　content　is　hard　to　under−stand，　organize，　and　present．　Students　will　oftenchoose　a　topic　that　is　too　broad，　such　as　how　a　cameraworks．　It　is　much　better　to　explain　only　how　the　autofocus　works　or　to　describe　the　materials　used　in　film．During　the　first　week，　it　is　important　for　the　groupsto　check　with　and　get　approval　from　the　teacher　tomake　sure　the　subject　is　sufficiently　limited．At　the　end　of　this　lesson，　students　were　given　theirhomework．　For　the　second　week，　the　students　were　tobring　materials　to　prepare　in　making　their　posters．Such　rnaterials　could　be　presentation　constructionpaper　and　magic　markers　for　diagrams　or　pictures．Students　were　advised　to　go　to　Tokyu　Hands　or　a　simi−lar　department　store　where　they　could　buy　presenta−tion　material　kits．　It　was　also　suggested　that　theycould　bring　a　sample　of　the　actual　product（pieces　ofafluorescent　lamp，　a　brake　shoe　and　drum，　a　circuitboard，　etc．）Wθθん2After　taking　attendance，　the　students　were　allowed　togo　to　the　library　or　the　computer　facilities　to　carryout　research．　Class　time　may　be　the　only　opportunityduring　the　week　that　the　group　members　can　get　to−gether　to　research　and　prepare．　While　the　researchwas　left　up　to　the　students，　the　Internet　was　recom−mended　as　an　excellent　source　of　information．　Englishinformation　is　readily　available　and　there　are　manydiagrams，　photos，　and　other　printable　presentationgraphics．　Since　this　material　is　only　going　to　be　usedfor　educational　purposes　in　classroom　presentations，there　are　no　copyright　restrictions　on　using　these　ma−terials．　However，　the　research　methods　were　left　up　tothe　students．　Developing　independent　research　skills　isimportant　as　students　will　have　to　carry　this　outthemselves　when　they　leave　college　and　enter　the　jobmarket．It　is　probable　that　many　students　researched　Japanesesources　because　such　sources　are　more　readily　avail−able　and　they　may　have　experience　researchingJapanese　sources　for　their　speciahzed　classes．　Also，because　it　is　their　native　language，　it　is　easier　forthem　to　sift　through　all　the　information．　Of　course，they　must　be　ready　to　present　their　topic　in　English，　sothey　will　probably　have　translated　some　information．While　translation　is　often　considered　to　be　contrary　tothe　principles　of　communicative　language　teaching，　in−tuitively　it　seems　certain　that　translation　has　consid−erable　value，　especially　with　appropriate　teacherguidance．Pudwill　considered　having　the　students　make　a　biogra−phy　of　their　sources，　but　decided　against　it　because　ofthe　extra　work　involved　and　because　he　wanted　to　re−tain　the　emphasis　on　an　oral　presentation，　rather　thanon　a　written　paper．　In　future，　however，　he　raised　thepossibility　of　adding　another　week　to　the　presentationtime　to　give　the　groups　time　to　document　their　sourcesand　possibly　do　more　written　workBy　the　completion　of　this　research，　students　shouldhave　investigated　the“what’s”and　the“why’s”rele−vant　to　their　topic．　Each　group　should　also　have　pre−pared　a　set　of　about　ten　key　words　and　ten　questionsthat　the　other　students　can　ask　them．After　this　class　time　research，　students　need　to　spend・additional　time　outside　class　in　preparation．　Theamount　of　time　taken　is　illustrated　by　the　followingdialogue：（Looking　at　a　digital　clock−one　of　the　best　projects）C：Did　this　take　you　a　long　time？S：About　a　half　hour．C：（to　second　student）And　how　long　did　it　take　you？The　second　student　obviously　had　taken　no　part　in　thework．　This　shows　us　one　of　the　problems　of　groupwork，　especiaUy　when　it　is　conducted　outside　class．　Itis　very　difficult　to　ensure　that　each　member　does　aroughly　equal　share　of　the　work．　T車is　can　lead　toproblems　in　assessing　students　in　project−work　of　thistype　and　is　an　area　that　requires　serious　thought．Perhaps，　having　students　assign　specific　responsibili−ties　to　each　member　of　the　group　is　a　feasible　option．Wθεん30n　the　third　day，　presentation　day，　students　were　firstgiven　a　few　minutes　to　finish　off　their　preparation．98Bulletin　of　Nagoy．＝@Institute　of．sechnology　Vol．53（2001）Pudwill，s　own．words　describe　the　scene　well：Now，　Pm　giving　them　about．50r　10　minutes　to　finishtheir　presentations．　Then，1’m　going　to　have　themset　up　their　displays　or　whatever　they　have　through−out　the　room．　Circle　around　the　room，　make　it　likeaexhibition　center，　something　likβyou　would　see　atFukiage　Hall。　Next，　each　group　sets　up　their　dis−play　somewhere　in　the　classroom．　Students　use　tapeto　stick　their　posters　on　the　walls　of　the　classroom．Half　of　the　students　from　each　group　act　as‘guests’or‘モ浮唐狽盾高?ｒｓ’，and　the　other　half　act　as　presenter　oftheir　group’s　project．　The　guests．took　notes　on　theother　groups　projects　to　keep　them　involved．　An　ex−hibition　should　be　a．‘two−way　street’tQ　ensure　ac−tlve　partlclpatlon」And　later　in　his　instructions　to　the　students＝There　should　be　two　or　three　people　for　each　dis−play．　One　of　you，　please　sit　at　the　display．　Theother　two　people，　please　get　a　piece．of　paper　so　thatyou　can　take　notes．　We　want　one　person　to　explainthe　fluorescent　lamp，　for　example．　Two　people　towalk　around　and　ask　questions　about　other　dis−plays．　Take　notes，　take　one　or　two　notes　of　each　dis−play．　Ask　questions．　We　have　questions．　We　havekey　words．　As　much　as　possible，　use　English．In　the　second　half　of　the　lesson，　the　students　who　wereguests　become　presenters　and　vice　versa．　The　next　sec−tion　will　examine　various　aspects．of　the　students’per−formance　in　the　poster　presentation　session．Student　berformance7qρ6csBecause　of　the　importance　of　the　connection　betweencontent　a昇d　language　learning，　the　choice　of　topic　wasvery　important　foナthe　students．　All　students　were　re−quired　to　choose　a　topic　which　re正ated　to　their　area　ofspecialization　in　some　way．　Students　who　chose　a　nar−rower　topic　generally　perfor血ed　better　than　those　who．had　chosen　a　broad　one．Many　of　the　topics，　I　thought　were．　pretty　good−television　transmiss．ion．，　let’s　see，　this　one　is　forradio，　the　difference　between　FM　and　AM　radio．　Ithink　the　key　point　is　to　not，　for　example，　radio　istoo　big　a　topic．　It　should　be　separated　into　AM　andFM　only−keep　the　topics　very　specific．Pos亡θrsWe　have　put　photographs　of　several　of　the　postersonto　a　webpage　to　give　readers　a　better　understandingof　this　project．　These　can　be　accessed　from　thewebpage：＜http　i／／www．edsys，center．nitech．a｝c．jp／lang／aO7ed604／Publications／〉．　As　can　be　seen　in　these　photo−graphs，　there　is　a　wide　variation　in　the　amount　ofgraphics　and　text　used　in　different　posters．　Althoughposters　with　a　large　amount　of　text　looked　impressiveand　showed　signs　of　work　outside　class，　they　were　det−rimental　to　performallce　in　presentation　because　stu−dents　tended　to　simply　read　the　text　straight　from　theposters．　Conversely，　the　posters　that　had　only　graph−ics　forced　the　students　to　use　their　own　words　in　ex−plaining　and　thus　led　to　more　natural　presentations．Ithink　that　the　problem　of　many　of　these　displays　istkat　they　have　too　many　details　in　their　displays．　Ithink，　next．　time，　I　will　use　only　pictures　or　graphs，and　main　titles．　I　think　that　will　be　more　useful．The　problem　now　is　that．they　are　getting　verywrapped　up　in　the　details　and　they　forget　the　mainPOInts．Rθαz‘αSeveral　of　the　most　successful　presentations　werethose　in　which　students　brought　in　real　objects（realia）to　help　theln　explain　their　topic．　Some　groupswere　quite　ingenious，　bringing　items　such　as　a　brokentransistor　radio　and　end　caps　to　a　fluorescent　lightbulb　to　be　used　as　cheap　but　effective　presentation　ma−terials．　This　was　not　specified　in　the　instructions，　butmany　students　realized　that　real　objects　have　a　verystrong　explanatory　effect．Of　course，　there　are　many　things　that　are　too　big　tobring　to　the　class．　For　example，　a　micro宙ave　oven．How　does　a　microwave　oven　work？It’s　impossibleto　bring　a　microwave　oven，　so　a　diagram　is　neces−sary．　But　s．ome　things，　such　as　a　radio−you　cansee　one　down　here．　This　is　very　easy　to　bring　and　it名古屋工業大学紀要　第53巻（2001）99makes　for　a　good　display．〇七her　things　such　as“How　is　a　tyre　made，　what　materials　are　inatyre？”一Ithink　that　they　could　bring　a　piece　of　a　tyre，　across−section　of　a　tyre　would　not　be　so　difficult．　Abig　tyre　is　too　big　and　difficult，　but　a　piece　of　one　ispossible．experienced　in　the　poster　presentation　session　werepresentation　problems　rather　than　language　problems．Of　course，　these　two　issues　are　closely　related　since　itis　difficult　to　make　a　presentation　without　a　goodgrasp　of　the　language．　Some　of　these　problems　arelisted　below：In　fact，　the　use　of　realia　could　be　extended　into　a　newproject，　separate　from　the　poster　session．　In　a　tradi−tional　learning　activity　called“Show　and　Tell”，　stu−dents　bring　an　object　that　is　important　to　them　intothe　classroom　and　talk　about　it．　In　the　TechnicalEnglish　classroom，　this　could　be　adapted　into　a　presen−tation　about　an　object　related　to　their　specialization．偽θqプE7Lg屍8hAs　this　is　an　English　class，　it　is　rather　pointless　if　stu−dents　make　successful　presentations，　but　fail　to　use　orlearn　English．　In　this　area，　it　was　clear　that　theteacher　needs　to　focus　more　on　language　use，C：Iwas　wondering　about　the　role　of　the　English　inthis．　Do　you　think　it　gives　students　a　lot　of　opportu−nities　to　use　English？P：Ican　see　that　this　is　more　of　an　industrial　or　atechnical　prolect　rather　than　an　English　prolect．　Ithink　if　we　keep　it　simple　and　try　to　keep　the　Englishelement　involved，　it　will　be　a　much，　much　betterpro〕ect．Ways　of　increasing　the　focus　on　language　use　are　dis−cussed　further　in　the　analysis　section．　It　was　interest．ing　to　note　that　language　problems　can　occur　for　theteacher　as　well　as　the　student．　One　potential　problemwith　prolects　of　this　nature　is　that　the　content　areausually　lies　outside　the　teacher’s　area　of　specializa−tion．　Even　when　dealing　with　a　standard　technicalEnglish　textbook，　teachers　can　face　a　crisis　of　confi−dence　as　they　try　to　come　to　terms　with　a　range　of　newvocabulary　and　technical　concepts　that　are　alien　to　thenorrnal　liberal　arts　background　of　language　teachers．As　more　projects　are　introduced　into　the　TechnicalEnglish　course，　there　is　a　need　for　supPort　for　teach−ers．Prε8θπむα亡‘07τSん‘ZZSPerhaps　unsurprisingly，　mostof　the　problems一Not　enough　preparation−Too　many　hesitations−Too　much　looking　down；generally，　poor　body　　language−Reading　too　much；reading　everything．一Not　enough　reference　to　the　poster−Too　much　writing　on　poster−Not　speaking　loud　enough．一Student　does　not　respond　well　to　questions−Not　able　to　explain　main　pointsMost　of　these　can　be　summarized　by　the　single　prob−lem−apoor　sense　of　audience．　Most　students　did　notconsider　whether　the　audience　could　hear　and　under−stand　them．　It　is　important　to　emphasize　to　studentsthat　a　presentation　is　a　useful　form　of　communicationonly　if　the　listeners　can　understand．　Most　studentshave　had　no　practice　or　training　in　presentations，　evenin　their　native　language．　Ideally，　students　should　getmore　practice　at　senior　high　school，　but　barring　malorchanges　in　the　curriculum，　this　is　an　unlikely　prospect．Instead，　we　must　face　the　problem　ourselves　at　NIT　bylinking　content，　presentation　skills，　and　language　inthe　Technical　English　classroom．There　are　various　ways　in　which　a　better　sense　of　audi−ence　can　be　developed．　Firstly，　our　strongest　recom−mendation　is　to　keep　the　writing　on　the　posters　to　aminimum．　Only　the　main　topics　should　be　written　onthe　poster．　This　gives　the　presenters　something　totalk　about　and　the　guests　something　to　listen　to．　Toomany　times，　the　groups　wrote　too　much　on　theりaper，and　they　would　just　read　from　the　paper．　It　soundedstilted，　and　there　was　no　need　for　the　guests　to　listenbecause　they　could　read．　On　the　other　hand，　onlygraphics　can　also　make　it　difficult　for　a　listener　whois　not　familiar　with　the　topic．　Writing　the　titles　ofthe　main　sections　of　the　presentation　on　the　postermakes　it　much　easier　for　the　listener　to　grasp　the　mainpoints　and　to　follow　the　flow　of　the　presentation．　In100Bulletin　of　Nagoya．　Institute　of　Technology　Vol．53（2001）addition，　it．helps　the　presenter　to　Plan　his　presenta−tion　and　to　avoid　drifting　out　into　specifics　whilemissing　the　main　points．　Finally，　another　suggestionwe　could　make　is　to　keep　the　topics　specific　so　there　isnot．too　much　information．　For　example，　one　groupchose　to　explain　how　a　camera　works，　but　they　gotlost　in　such　a　deep呂ubject．　Another　group　describedthe　workings　of　the　auto　focus　system　with　far　betterresults　because　it　was　more　specific．AnalysisIf　we　had　to　identify　the　most　important　single　ele−ment　of　this　project，　we　could　say　that　it．is　the　realis−tic　linking　of　the　students’area　of　specialty　to　theirlearning　of　a　foreign　language．　Without　consciouslyrealizing　it，　Pudwill　has　entered　into　an　area　that　hasseen　a　lot　of　research　in　the　last　few　years．　There　havealways　been　teachers　who　used　a　specific　topic　areasuch　as　literature　or　culture　to　h�eelp　students　to　learnmore　efficiently，　but　recent　cognitive　models　of　lan−guage　learning　have　stressed　the　importance　of　mean−ingful　content　over　the　decontθxtualized　languagestructures　and　functions　which　are　the　focus　of　manytraditional　classrooms．　Content−based　instruction（CBI）has　become　a　popula士topic　at　language　teachingconferences　in　the　last　few　years，　and　the　research　hasbegun　to　show　that　CBI　may　be　more　successful　thanother　methodologies　in　simultaneously　teaching　bothlanguage　and　the　content　area（ex．　Benesch，1998）．　Atthe　level　of　the．　classroom，　the　feeling　of　many．lan−guage　teachers　that　language　learning　has　been　toodistant　from　the　realities　of　students　life　is　illustratedby　the　exchange　below：　　　　　　　　　　・C：Do　you　think　that　tying　the　content　and　the　lan−guage　learning　together　is　a　useful　idea？P：Oh　certainly，　make　it　real．problem．　Longer　tasks　include　designing　a　webpage　orth6　poster　session　described．here．　　　Much　of　the　justification　for　using　tasks　in　lan−guage　learning　is　based　on　the　work　of　the　linguist，Halliday．　Halliday（1975）sees　the　learning　of　gram−mar，　vocabulary　and　other　aspects　of　language　as　a　re．sponse　to　a　need　to　express　meaning．　He　sees　languageas　functional．　In　other　words，　we　will　learn　the　lan−guage　if　we　need　to　learn　it．　By　engaging　in　communi−cative　tasks，．　learners　r6alize　that　gaps　exist　in　theirlanguage　abilities　and　so　develop　a　need　to　learn　lan−guage．　The　teacher　can　fill　this　need　by　having　stu−dents　pay　attention　to　the　language　in　samples　ofcompetent　language　users．　As　students　notice　thθcor−rect　language　forms，　they　will　become　more　accuratein　their　own　language　use．　Thus，　there　is　a　movementfrom　language　fluency　to　language　accuracy．　This　isin　sharp　distinction　to　other　forms　of　syllabus　whichemphasize　movement　in　the　following　direction−from　accuracy　to　use．　For　example，　a　structural　sylla−bus　ensures　that　learners　practice　language　forms　incontrolled　drills　before　allowing　them　to　use　theseforms　in　meaningful　language　use．　In　contrast，　atask−based　syllabus　asks　learners　to　communicatewith　whatever　resources　they　have．　In　doing　so，　theyrealize　their　language　needs　and　in　the　subsequent　lan−guage　work，　they　are　able　to　focus　on　the　wordingswhich　they　need　for　the　meanings　they　want　to　ex−P「ess・　　　To　he軍p　teachers　and　material　designers　to　pro−duce　and　carry　out　effective　tasks，　Willis（1998，2000．jdeveloped　a　task−based　leaming　framework　which　canbe　hsed　in　designing　pedagogic　tasks．　For　example，Rooney（2000）describes　the　use　of　this　framework　inhis　redesign　of　a　traditional　structural　syllabus　text−book　into　a　task−based　syllabus．　Willis’proce6s　is　de−scribed　below　in　slightly　adapted　form．The　project　described　in　this　paper　is　also　representa−tive　of　another　trend　in　language　learning　research−task−based．learnipg．．In　the　words　of　Willis（1998），　atask　is“a．goal−oriented　activity　with　a　clear　purpose．”In　language　learning，　we　need　communicative　taskswhich　she　defines　as“achieving　an　outcome，　creating　afinal　product　that　can　be　apPreciated　by　others．”Simple　examples　include　compiling　a　list　or　solving　a1．Pre−Task　PhaseThe　teacher　introduces　the　topic　and　正〜repares　thelearners。　This　pr�Saration　could　include　brainstorm−ing，　preview　of　useful　vocabulary，　o胆sample　of　com−petent　language　users　doing　a　similar　task．2．Task　Cycle％sんlStudents　carry　out　the　task　in　pairs　or　small名古屋工業大学紀要　第53巻（2001）101groups　using　any　language　resources　that　they　alreadyhave　without　worrying　about　making　mistakes．PZα几読π8：Learners　prepare　some　form　of　report（oralor　written）for　the　whole　class，　Because　it　is　public，students　will　focus　more　on　accuracy．地ρor亡：Some／all　groups　present　their　groups　to　theclaSS．3．Language　FocusAt　this　point，　the　teacher　introduces　a　sample　of　flu−ent　language　users　carrying　out　the　same　task．．4ηα砂s‘s：Students　examine　the　wordings　in　the　sam−ple　which　expressed　the　meanings　used　to　carry　out　thetask．Prαc亡εcθ：　Having　identified　these　wordings，．theteacher　carries　out　controlled　or　serni−controlled　prac−tice．4．Follow−Up　TaskFinally，　the　students　should　carry　out　the　same（or　asimilar）task　with　new　partners　to　ensure　that　theyhave　acquired　the　necessary　language．Was　this　project　a’task？If　we　are　to　accept　Willis’framework，　we　need　to　askif　the　poster　and　presentation　session　described　in　thefirst　half　of　this　paper　conformed　to　the　necessarystructure．　The　deviations　from　the　framework　aresummarized　below　in　Table　l　and　explained　in　more　de−tail　below．Table　1Pre−Task　PhaseIncluded，　but　insufficient．Task　CycleTaskNot　includedPlanningIncludedReportIncludedLanguage　FocusAnalysisNot　included．PracticeNot　included．Follow−Up　TaskNot　included．As　can　be　seen，　the　poster　session　in　its　current　formdoes　not　conform　well　to　the　framework．　This　is　notsurprising　as　it　was　not　designed　to　do　so．　However，it　is　interesting　to　examine　how　the　deviations　fromthe　framework　show　up　in　Pudwill’s　comments．Prθ一7「b8んPんαSεThe　same　project　was　carried　out　with　two　differentclasses　in　consecutive　time　periods．　After　the　firsttime　period　was　finished，　Cullen　interviewed　Pudwillabout　his　impressions．C：Larry，what　was　your　impression　of　the　students’work　in　the　first　class．P：Iwas　a　little　bit　disappointed　because　I　thoughtthe　presentations　would　be　better，　I　thought　the　ma−terials　would　be　better．　Unfortunately，　they　weren’tready　yet．　They　didn’t　have　everything　prepared．They　were　still　writing　in　the　classroom．C＝How　much　preparation　time　did　you　give　them？P：Igave　them　two　weeks．C：During？P：Two　class　periods　plus　the　full　week，　of　course．C：So　that　was　their　homework，　too．P：Yes，　that　was　their　homework　also．These　students　in　the　first　class　were　not　oriented　wellenough　in　the　pre−task　phase．　However，　this　was　notsimply　a　matter　of　time　since　both　groups　had　thesame　preparation　time，　Student　performance　was　alsoclosely　related　to　teacher　expectations　and　prepara−tion．　After　the　second　class，　we　hear　the　following：Ithink　they’re　very　good．　This　second　class　is　verygood．　Unfortunately，　well，　maybe　better，　I　pre−pared　the　second　class　better　than　the　first，　so　theirdisplays　are　much，　much　better。　I　expected　manymore　things　from　the　second　class　and　they　per−formed　accordingly．Many　of　the　other　problems　cited　above　are　also　dueto　insufficient　preparation　in　the　pre−task　phase．　1！1future，　it　would　probably　be　better　to　show　students　avideo　of　a　competent　speaker　making　a　poster　presen．tation．　Another　alternative　was　mentioned　byPudwill：Iwould　like　to　have　a　class　at　Fukiage　Hall　for　areal−1ife　experience　of　such　an　exhibition　as　prepa−ration　for　the　next　in−class　exhibition。）These　con−ferences／exhibitions　are　extremely　common　andusually　sublect　specific，　and　I　remember　how　over−whelmed　I　was　at　the　first　one　I　attended．102．Bulletin　of　Nagoya　Institute　of　Technology　Vol．53（2001）距sんqソozθThe亡αsんstage　was　not　included，　but　it　would　be　aneasy　addition．　Rather　than　asking　students　to　gostraight　into　the　r〔やorε．section，　the　teacher　could　askthem　to　explain　their　posters　to　each　other　in　pairs　orsmall　groups．　Following　this，　they　could　help　eachother　in　the　pZαη几読g　stage　before　moving　onto　the　rθ一porむ・By　combining　resources，　the　pZα1τπ‘1z8　stage　canbecome　much　more　fruitfui．　It　is　clear　that　these　stu−dents　went　straight　to　the　report　stage．　This　deprivedthem　of　the　opportunity　to　attempt　the　language　pri−vately　before　a　public　display．　Including　the　omittedstages　would　he正p　to　solve　presentation　problems　aswell　as　language　problems．五απ9ωα9θFocωsAgain，　this　stage　was　omitted，　but　cou正d　be　easilyadded．　The　teacher　could　show　the　same　video．of　com−petent　speakers　carrying　out　the　task　that　was　shownin　the　prθ一亡αsんphase，　but　this　time　students　could　begiven　cloze　exercises　or　listening．　exercises　to　help　themnoちice　which　wordings　were　being　used　to　express　therequired　meanings．FoZZoω一物翫sんThe　follow−up　ta3k　could　u呂e　the　materials　that　thestudents　already　have，　but　to　add　an　interesting　twist，students　could　be　asked　to　change　posters　with　anotherperson　whose　presentation　they　had　heard．．　．Timeshould　be　provided．　to　allow　stlldents　to　ask　each．otherquestions　to　ensure　that．they　understand．everything，and　then　students　can　re−do　the　task　in　small　groupswith　the　other　person’s　poster．ConclusionThe　poster　presentation　project　provided　an　excellentoPPortunity　for　students　to　link　their　area　of　speciali−zation　with　their　language　learning　and　to　use　Englishin　a　realistic　situation，　but　several　areas　of　the　project．need　to　be．　refined．　By　adopting　the　task−based　learn−ing　framework，　it．　would　be　possible　to　increase　thefocus　on　language　learning，　improve　presentationskills，　and　deepen　the　knQwledge　of　content　areas．　AsTechnical　English　at．　NIT　continues　to　improve，　task−based　learning　may　prove　to　be　a　very　important　ele−ment　of　students’learning．ReferencesBenesch，　Sarah（Ed．）．翫（泥πg　RαγLθ厩α亡‘oπ」五εzL屠7zg　　　　．1弼L　α認CO伽舵　加Hfgんθr　E伽Cα亡ε0π．　　　　Washington，　DC：TESO．L，1988．Brown，　H．　D．（1993）．Pr‘πcψZθs（ゾ五απ8ωαgε五θαr厩�r　　　　απ（f7θαcん加g．　Prentice　Hall　Regents，　Englewood　　　　C正iffs．Cullen，　B．　（2002）．　」磁η3αη陵ソ　αη（∫　7θcん1zoZo81ソ．　　　　Intercom　Press，　Fukuoka．Furmanovsky，　M．（1997）．　Using　Posters　in　Content　　　　Courses．　銑ε　加‘εrπθ亡　四S五　JoωrπαZ，　January　　　　1997．＜http：／／Www．aitech．ac．jp／〜iteslj／Lessons　　　　／Sheffner−Posters．html＞Ford，　K．（1999）．　The　Poster　Preview　Task．銑θ　　　五απgμαgε7θαcんθrOπあ1τθ：23：01．〈http：／／langue．　　　　hyper．　chubu．ac．jp／jalt／pub／tlt／99／jan／sh−ford．　　　　html＞Willis，　J（1998）．　Task−Based　Learning：What　kind　of　　　　adventure．　The　Language　Teacher　22／07．Willis，　J（2000）．　A　Holistic　Approach　to　Task−Based　　　　Course　Design．　The　I．anguage．　Teacher　24／02．Halliday，　M．i1975）．　Learning　How　to　Mean．　London：　　　　Edward　Arnold．Nebila，　D．H．　（1999）．　Presentations　for　science　stu−　　　　dents．銃θ加‘εrπε‘ZESZ　JoμrrLαZ，　August　1999．　　　　＜http：／／www．aitech．ac、jp／〜iteslj／Techniques／　　　Dhieb−ScienceProjects／index．htm1＞Robins　A．，　Matsuura　S．，Deguchi　Y．　and　Seguchi　M．　　　　（2000）．7セ。んπ¢αムEη8Zεsh距。んπのωθs，　Gakujutsu，　　　Tokyo．Rooney，　K．（2000）．　Redesigning　non−task−based　ma−　　　terials　to　fit　a　task−based　framework．　肪θ　　　瓦亡θrπθε7ES乙」ωrηαZ．〈http：／／www．aitech．ac．　　　，p／〜iteslj／Techniques／Rooney−Task−Based．　　　html＞Widdowson，　H．G．（1998）．　Comτnunication　and　Com−　　　munity：The　Pragmatics　of　ESP．翫8Z‘sん／or　　　鯨）θcちヂεcl）乙〃posθ817（1）．

