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The　Use　of　Japanese　in　Co日ege　English　Classes

　　　　　　　　　　　　　　Bhan　CULLEN

エ）εPαr伽臨（ゾσθπθrα‘s鰯乞es（Lαπ9μα9θαηdOαz如rθ）

　　　　　　　　　　　（Received　August　3，2000）

By　their　nature，　foreign　language　classes　introduce　a

conflict　between　the　use　of　the　mother　tongue　and　the

foreign　language．　True　communication　can　usually　be

carried　out　more　effectively　in　the　mother　tongue，　but

in　the　foreign　language　classroom　teachers　and　stu－

dents　create　an　artifical　environment　where　the　for－

eign　language　is　used　for　communication　purposes　in

order　to　gain　proficency．　This　gain　in　proficiency　rep－

resents　the　long－term　target　of　using　the　foreign　lan．

guage　in　natural　communicative　situations　and　its

benefits　are　easy　to　comprehend　for　students，　but　the

short－term　problems　of　communicating　in　a　foreign

language　are　often　highly　frustrating．　In　this　conflict，

students　offer　wonder　why　they　should　communicate

in　a　foreign　language　when　it　would　be　much　easier　to

use　the　mother　tongue．

　　　In　Nagoya　Institute　of　Technology，　this　issue　has

gained　importance　for　two　reasons．　Firstly，　some　stu－

dents　have　complained　that　their　teacher　uses　too

much　Japanese　in　English　class．　Secondly　and　con－

versely，　other　students　have　complained　that　they　can－

not　understand　their　teacher’s　English　and　wish　that

the　teacher　would　use　more　Japanese　to　help　the　stu－

dents．

　　　This　paper　describes　a　study　which　attempts　to

quantify　and　analyse　these　student　remarks　to　allow

us　to　get　a　better　overall　view　about　the　amount　of

Japanese　that　should　be　used　in　college　English　classes．

In　order　to　establish　overall　student　preferences　for

the　use　of　Japanese　in　English　classes，　I　decided　to　rep－

licate　a　study　carried　out　by　Burden（2000）which　in－

vestigated　the　same　issues．　A　questionnaire　consisting

of　15　questions　was　used　to　establish　the　students

preferences　for　the　use　of　Japanese　in　the　classroom．

The　first　three　questions　of　the　questionnaire　address

the　primary　issues　of　the　study．　Question　one　ad－

dresses　the　important　matter　of　whether　an　English

teacher　in　a　Japanese　university　should　know　Japanese

or　not．　The　answer　to　this　question　has　implications

for　both　classroom　practice　and　administrative　mat－

ters　such　as　the　hiring　of　teachers．　Question　two　asks

the　students　whether　the　teacher　should　use　Japanese

in　the　classroom．　The　answer　to　this　question　obvi－

ously　depends　on　question　one　because　a　teacher　who

does　not　know　Japanese　cannot　use　it，　but　despite　this

dependence　the　two　questions　address　two　entirely　dif－

ferent　issues．　It　is　quite　possible（and　common．in

practice）for　teachers　to　have　lived　a　long　time　in

Japan　and　to　be　highly　fluent　in　Japanese，　yet　not

speak　any　Japanese　in　class　for　pedagogical　reasons．

Question　three　asks　whether　students　should　use

Japanese　in　the　classroom．　The　remainder　of　the　ques－

tions　address　these　primary　issues　in　more　detail，　par－

ticularly　question　2，　by　asking　in　what　circumstances

it　may　be　appropriate　for　the　teacher　to　use　Japanese．

　　　The　study　uses　a　questionnaire　which　is　identical

to　the　one　that　Burden　used　in　his　study．　This　in　turn

was　loosely　based　on　Prodromou（1994）．　The　ques－

tions　may　be　seen　below　in　Table　l　where　the　student

answers　are　also　tabulated．　One　important　limitation

to　note　about　the　questionnaire　is　that　students　had　a

choice　of　only　2　answers　to　each　question一‘yes’or

‘no’．　This　is，　of　course，　a　very　simplistic　way　of　look－

ing　at　each　issue，　since　in　many　cases，　a　student　will

feel　that　it　depends　on　the　circumstances．　Many

researchers　use　a　five－point　Likert　scale　which　allows，

students　to　select　from　among　a　range　of　answers，

from‘Strongly　Agree’to‘Strongly　Disagree’，　for

surveys　of　this　type，　However，　my　own　experience　and

also　that　of　Burden　shows　that　most　Japanese

students　dislike　taking　extreme　postitions　and　regard

the　middle　option　as　a　safe　middle　ground（and　the　one

requiring　least　effort），resulting　in　a　very　long　series

of　non－committal　answers．　I　should　note　that　the

questionnaire　is　not　intended　to　be　a　precise　statistical

instrument．　Apart　from　the　oversimplification　intro一
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duced　by　only　having　two　answers，　there　was　no　at－

tempt　made　to　ascertain．thβreliability　Qr　validity　of

the　survey．　The　purpose　is　merely　to　determine　stu－

dents’attitudes　towards　the　use　of　Japanese　in　the

cla串sroom　in　a　general　sense　and　to　make　practical　a4－

ministrative　and　teaching　recommendations　based　on

these．

　　　The　survey　was　carried　out　during　English　classes

in　the　Depar七ment　of　Langauge　and　Culture　by　3

teachers　in　10　classes．　w．ith　a　total　of　350　students．

Two　of　the　teachers　were　nat．ive　speakers　of　English

and　the　other　was　a　Japanese　teacher　of　English　with

native－speaker　competence．in　English．　The　survey

took　about　10　minutes　for　the　students　to　complete

including　time　to宙rite　any　comments　at． 狽?ｅ　end　of

the　paper．　Students　were　encouraged　to　ask　questions

（in　Japanese　oナ．．English）about．　any：i．tem　which　they

didロot　understand．

　　　All　the　papers　were　collected　and　the　results　of　the

questionnaire．were　tabulated　to　give　results　for　each

class　individually　and　also　an　overall　resロlt．　The　com一

ments　were　read　and　reference　is　made　to　them　in　the

discussion　Which　folloWs　below．　In　the　study　there

were　a　total　of　350　students　and　10　classs．　For　the

purposes　of　analysis　and　discussion，　I　have　divided

these　into　three　groups．　The　two　largest　classes（al－

most．half　the　students　in　thg　study）and　one　smaller

night　class．　for　students　who　had　graduated　from　tech－

nical　high　schools　were　at　a　much　lower　level　than　the

other　classes．　These　three　classes　are　termed‘1．ow

I．evel’in　the　discussion　below．　Conversely，　the　two

smallest　classes　were　the　ones　with　the　highest　level

and．moもivation．　These　classes　were　elective　classes　for

third　and　fourth　year　students　and．are　called　‘High

Level’for　the　purposes　of　this．study．　The　remaining

five　classes　were　at　a　level　betwee耳these　other　groups

and　are．called‘lntermediate’．　A．　summary　of　the　re－

sults　of　the　questionnaire　for　these　three　groups　is

shown　in　Table　1，　This　table　gives　the　numbers　of　stu一

．dents　who　a耳swered‘yes’to　each　question　and　the　cQr－

responding　Percentages．

Table　1

Low－Leve1 Intermediate Advanced Tota1

1．Should　the　teacher　know　Japanese？ 98 93 78 93

2．Should　the　teacher　use　Japanese　in　class？ 72． 41． 35 55

3．Should　the　student写use　Japanese．in　class？ 52． 46 25 46

When　should　the　tbacher　u6e　Japanese　in　class？

4Explainihg　new宙ords 75 61 20 63

5．Explaining　grammar 79 50 18 60

6．Giving　instructions 53． 34 22 42

7．Ta1攻ing　about　culture 42 20 10 29

8．Talki孕g　about　tests 72 51 45 60

9．　］ゴxplaining　class　rules 59 35 22 45．

10．Exp1包inihg　why　the　students　are　doing　something 54 ．31 5 ．39

11．Explaining　differences　between　Japanese　grammar

@　　＆English　grammar
79 54 45 64

12．Testing　the　sもudents 39 34 20 35

13．Checking　for　understanding 48 39 22 41

14．Relaxing　the　students． 63 42 42 52

15．Creating　hUman　contact． 44 37 32 40

　100

氏≠P63

　100

氏≠P47

100

氏≠S0

　100．

氏≠R50

Table　2（．Summary　of　Burden．2000．）

Low．Level Intermθdiate Advanced Tota1

1．Should．狽?ｅ　teacher　know　Japanese？ 89 88 72 87

2．Should　the　teacher　use　Japanese　in　class？ ．83 63 41 73

3．Should．the　studen七s　use．Japanese　in　class？ 75 72 69 73

n＝150 n＝64 n＝39 n＝290
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Should　the　Teacher　Know　Japanese？

In　every　class，　the　students　consistently　stated　a

strong　preference　for　teachers　who　know　Japanese．

The　total　number　of　students　who　filled　in　the　ques－

tionnaire　was　350　and　93％of　these　stated　a　preference

for　a　teacher　who　knew　Japanese．　This　figure　holds

across　different　classes，　different　levels　and　　for

classes　who　had　a　foreign　teacher　or　a　Japanese

teacher．　Although　the　question　did　not　address　the

level　of　Japanese　required，　this　is　a　very　important

finding．　From　low　level　to　high　level　students，　there

was　little　variation　in　this　response，　so　it　is　clear　that

students　feel　more　confident　in　a　learning　environment

in　which　the　teacher　knows　their　native　language．

　　　Even　if　the　students　had　not　expressed　this　very

strong　preference　for　teachers　who　can　speak

Japanese，　we　should　note　that　such　teachers　have　sev－

eral　obvious　advantages　over　those　who　do　not　have

any　knowledge　of　the　Japanese　language　or　culture．

Firstly，　discpline　and　administration　problems　can　be

easily　resolved　without　severe　frustration　for　both　the

teacher　and　student．　In　addition　there　is　no　need　to
　　　　　　　　　　　　　　　　　　　　　　　　　　，

call　in　other　teachers　or　office　staff　to　deal　with　every

little　query　that　the　teacher　does　not　understand．　For

example，　students　often　enquire　about　attendence　or

registration　issues．　If　teachers　understand　enough

Japanese，　they　can　help　the　student　themselves　or　di－

rect　them　to　the　appropriate　office．　Secondly，　a

teacher　who　knows　the　students．’mother　tongue　is

often　able　to　identify　where　errors　such　as　inappropri－

ate　use　of　a　word　or　grammatical　structure　are　likely

to　occur　as　a　result　of　interference　from　the　mother

language．　Knowing　Japanese　a正lows　the　teacher　to

point　out　the　source　of　the　error　to　the　student　and

thus　direct　him　onto　the　correct　path．　Thirdly，　a

knowledge　of　Japanese　is　evidence　that　the　teacher　has

gone　along　a　similar　learning　path　to　the　one　which

the　student　is　now　taking．　This　experiellce　can　allow

the　teacher　to　empathise　with　the　learner　and　reduce

frustration　at　the　blocks　and　reversals　that　occur

along　any　normal　learning　trajectory．　In　addition，　the

student　is　likely　to　have　a　greater　respect　for　a　teacher

who　has　gone　through　the　process　than　for　a

monoglot．　Indeed，　it　seems　almost　paradoxical　to

have　a　foreign　language　teacher　who　doesn’t　know　any

foreign　language．　Fourthly，　a　knowledge　of　Japanese

can　be　immensely　useful　in　many　small　ways　in　the

classroom．　Even　if　the　teacher　does　not　generally　use

Japanese　in　the　classroom，　translating　a　single

English　word　into　Japanese　for　the　students　can　save

minutes　of　awkward　explanation　which　disturb　the

flow　of　the　lesson．　If　an　individual　student　or　group

of　students　is　having　problems　with　an　activity，　the

teacher　can　reiterate　the　instructions　in　Japanese　for

their　benefit　wit雌out　addressing　the　whole　class　again．

Finally，　a　knowledge　of　the　Japanese　language　is　a

very　good　indicator　of　a　knowledge　of　Japanese　cul－

tllre．　Few　student　bodies　throughout　the　world　have

the　same　homogenity　as　Japan．　This　homogenity

leads　to　certain　patterns　of　learning　and　teaching

which　will　be　most　effective　with　groups　of　Japanese

students．　By　knowing　the　Japanese　language　and　its

inherent　cu正ture，　teachers　learn　to　recognize　what　will

be　effective　for　the　greatest　number　of　students．

　　　Although　I　have　pointed　out　the　advantages　which

aknowledge　of　Japanese　can　bring　to　a　teacher，　I　am

not　suggesting　that　teachers　should　use　a　lot　of

Japanese　in　this　clas．sroom．　The　greatest　advantages

spring　from　comprehension　of　Japanese　rather　than

its　production．　It　is　important　to　remember　that　the

maln　reason　natlve　speakers　of　English　are　employed

in　Japanese　education　is　that　they　can　use　English　in　a

natural　fashion．　To　use　Japanese　excessively　in　the

classroom　is　to　deny　this　very　reason　and，　in　my　own

mind，　Japanese　should　be　used　very　sparingly　indeed．

Understanding　Japanese　is　a　great　asset，　and　a　few

words　of　Japanese　from　the　teacher　can　be　helpful，　but

overuse　of　Japanese　is　detrimental　to　the　goal　of

learning　English．

Should　Japarlese　be　used？

Moving　back　to　the　questionnaire，　the　answer　to　the

question　of　whether　teachers　should　use　Japanese　in

the　classroom　varies　according　to　student　level．

Overall，55％of　students　believe　that　Japanese　should

be　used　by　the　teacher　in　some　circumstances　in　the

classroom，　so　45％of　students　believe　that　the　teacher

should　never　use　Japanese．　The　highest　support　is　the

low－level　group．　As　was　expected，　lower－level　students

prefer　the　teacher　to　use　more　Japanese　in　the　class－

room．　While　a　huge　majority　of　these　students（98％）

feel　that　the　teacher　should　know　Japanese，72％
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believe　that　the　teacher　should　some七imes　use　this

knowledge．　This　falls　to　41％for　the　intermediate

students　and　again　falls　to　35％for　the　advanced．stu－

dents．　This　trend　is　clearly　related　to　the　language

ability　of　the　students　and　their　level　of．　confidence　in

being　able　to　understand　spoken　English．　In　the　low

level，　almost　all　of　the　student　comnients．were　written

in　Jap毎nese，　while　the　advanced　group　wrote　them　a1一

耳10st　exclusively　in　English．　This　indicates　a　further

lack　of　confidence　in　the　low－level　classes　in　their　own

ability　toρommunicate　effectively　in　English．

　　　　Most　classes，　even　low－level　ones，　are　currently

rheld　primarily　in　English，　and　the　student　comments

add　an　additional　perspective　to　the　results　of　the

questionnaire．　III　Japanese，　many　students　write　colh－

ments　such　as“This　class　is　very．easy　to　understand”，

“If　we　really　don’t　understand，　the　teacher　should　use

Japanese”，and“please　expl包in　only　the　test　and　home－

work　in　Japanese”．　These　kinds　of　comments　indicate

that　low－level　students　are　not　having　real　problems　in

understanding，　buhnerely　want　to　confirm　their　un－

derstanding　of　what　they　think　they　understand．　In

other　words，　the　problem　is　primarily　a　lack　of　confi－

dence　rather　than　lack　of　ability．　Perhaps，　then，　the

role　of　Japanese　in　l6w－1evel　classes　should　be　to　in－

still　confidence　in　students　by　summarizing　important

points　in　Japanese　after　going　through　them　in

English．　We　will　retum　to　this　discussion　of　teacher

use　of　Japanese　below　by　addressing　specific　areas

where　the　students　feel　that　it　would　be　beneficial．

　　　　Question　three　in　the　questionnaire　is　the　only　one

which　addresses　student　use　of　Japanese．　Eve耳in　the

low－level　class，48％of　students　felt　that　they　should

never　use　Japanese．　This　rises　to　59％in　the　interme－

diate　level　and　75％in　the　advanced　level．　This　finding

is　clearly　at　variance　with　the　actual　situation　in　the

classroom　where　most　students　will　use　at　least　a　lit－

tle　Japanese　while　engaging　in　pairwork．　In　so血e

cases，　the　main　role　of　the　teacher　turns　out　to　be　a

watchdog　prowling　around　to　seg　that　ohly　English　is

spoken！．Without　more　questions　addressing　this　issue

in　detail，　there　is　not　enough　data　to　explain　this　vari－

ance　satisfactorily，　but　common　sense　and　our　6wn　ex－

perience　remind　us　that　we　are　not　always　able　to　live

up　to　our　own．　expectations．　Indeed，　the　spirit　is

strong　but　the　fles耳is　weak！

　　　　What　is　a　reasonable　stance　to　take　towards

student　use　of　Japanese．in　the　classroom？This　c1甲rly

depends　on　the　activity　ih　question．　For　example，　a．

group　grammar　exercise　could　be　conducted　entirely　in

Japanese　if　the　sole　objecti．ve．　was　the　acquistion　of

that　grammar　point．　Convers61y，　a　free－ranging　con－

versation　practice　would　be　best． @condUcted　entirely　i尊

English．．　A　teacher　who　demands　100％English　in

every　activity　is　denying　our　students　a　chance　to　help

each　other　in　their　native　tongue　and　risks　student

fustration　　directed　　at　　the　　activity　　or　　teacher．

Usually，．abalance　can　be　struck　between　the　use　of

Japanese　and　English　by　allowing　s．tudents．to　use　an

occasional　word　or　phrase　in　Japanese　if　it　helps　to

keep　t五e　momentum　of　an　English－use　activi七y．　In　ac－

cordance　with　the　results　of　this　questiomlaire，　the　ac－

tual　percentage　of．　J． ≠垂≠獅?ｓｅ　used　will　depend　oh　the

level　of　the　class，　but　an　experienced　teacher　who

knows　Japanese　will　usually　be　able　to　maintain　this

balance　and　ensure　that　a　good　learning　environment

is　created　without．an　excess　of　frustration．

　　　One　additional　point　that．　emerges　6ut　of　this　dis－

cussion　as　an　aside　is　the．value　of　dividing．　students

into　different　classes　by　level．　The　current　academic

year　is　the　first　time　that　a　placement　test　was　used　to

place　students　into　first－year　classes　rather　than　al－

lowing　them　to　choose　their　own　teacher　under　the　tra－

ditional　registration　system．　The　large　variance　in

responses　between　classes　in　different！evels　validates

the　use　of　this　placement　system．　While　dividing　stu－

dents　into　classes　accoring　to　level，．it　also　neatly．di－

vides　them　according　to　their　preferences　and　learning

styles．

When　should　Japa．nese　be　used？

The　remaining　questions　in　the　questionnaire　address

the　areas　of　teaching　where　the　students　feel　that　the

teacher　should　use　Japanese．　Since　more　than　half　of

the　total　number　of　sthdents（and　a　much　higher．pro－

portion耳t　higher　levels）supPort　the　use　of　Japanese

by　teachers，　it　is　important　for　us　to　distinguish　these

areas．　Despite　the　differeht　perceptions　of　students

about　Japahese　usage　in　the　different　levels，　each

group　gave　the　highest　priority　to　the　same’issues．

For　example，　the　four　areas　which　were　given　the

greatest　emphasis　were　explaining　new　words（Q4），

explaining　differences　between　Japanese　grammar　apd
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English　grammar（Q11），　talking　about　tests（Q8），

and　relaxing　the　students（Q14）．　The　actual　percent－

ages　specified　by　each　group　were　different，　but　be－

cause　of　these　shared　preferences，　I　will　refer　to　the

overall　figures　of　the　combined　groups　in　the　discus－

sion　below．

　　　The　highest　supPort　for　teachers’use　of　Japanese

is　for　the　explanation　of　new　words　（63％）　and

the　explanation　of　the　differences　between　English

and　Japanese　grammar（64％）．　Thege　answers　are　in

agreement　with　the　discussion　above　which　pointed

out　that　a　quick　translation　of　a　word　or　grammar

point　into　Japanese　can　save　considerable　time　and

frustration．　The　students　as　well　as　the　teacher　recog－

nize　that　this　frustration　can　be　detrimental　to　lan－

guage　learning．　Of　course，　lengthy　Japanese　explana－

tions　may　be　counter－productive　because　they　reduce

the　amount　of　time　spent　engaging　the　target　lan－

guage．　Indeed，　it　is　probably　true　to　say　that　the　peda－

gogical　va正idity　of　a　Japanese　explanation　decreases

as　it　increases　in　length．　In　traditional　grammar－

translation　teacher－centered　classes，　the　teacher　spent

long　Periods　of　time　explaining　gramamar　points　or

vocabulary．　It　is　now　generally　recognized　that　this

type　of　class　does　not　lead　to　the　aquistition　of　com－

municative　competence，　and　the　standard　in　modern

language　teaching　has　been　to　create　student－centered

learning　environments　where　the　students　have　many

oPPortunities　to　use　the　target　langauge　in　quasi－

COmmUniCatiVe　Or　trUely　COmmUniCatiVe　SitUatiOnS．

The　high　supPort　for　Japanese　in　these　areas　sho1ユld

not　be　interpreted　as　student　supPort　for　a　return　to

grammar－translation　methodology．　This　is　clear

from　the　many　student　comments　such　as：“When　I

can’煤@find　the　word　that　I　want　to　tell，1’d　like　the

teacher　to　answer　my　question　which　is“I　don’t　know

how　to　say　　　in　English”．　S七udents　want　to　use

English　for　communication　and　see　Japanese　explana－

tions　of　grammar　and　vocabulary　as　a　quick　prop

which　can　faciliate　communication　without　disturbing

the　flow　of　this　communication．　This　ties　in　well

with　the　point　made　above　that　students　prefer

teachers　who　know　Japanese．　Without　a　knowledge　of

Japanese，　this　prop　is． 唐奄高垂撃凵@not　available．

　　　Another　item　with　high　support　for　the　use　of

Japanese　was　talking　about　tests（60％）．　This　is　not

asurprising　finding。　Tests　are　an　important　part　of

assessment　and　determining　whether　a　student　will　get

credit　or　not　for　a　course．　Credits　are　the　currency　of

choice　in　a　university　and　it　is　only　reasonable　to　be

sure　that　students　know　how　they　will　be　tested．　I

have　heard　numerous　horror　stories　about　students

who　studied　hard　for　a　test，　only　to　find　that　they　had

misheard　the　teacher　instructions　and　studied　the

wrong　items．・lf　there　is　any　doubt　that　students　may

not　understand　their　reponsibilities　exactly，　then　we

are　under　an　obligation　to　use　Japanese　to　make　the

matter　clear．

　　　Arather　surprising　finding　was　the　high　support

for　the　use　of　Japanese　in　relaxing　students　（52％）．

Do　students　feel　anxiety　in　an　all－English　environ－

ment？Tsui　has　written　for　many． 凾?ａｒｓ　on　how　stu－

dent　anxiety　can　be　detrimental　to　the　language

learning　Process（e．9．，Tsui　1996）．　She　has　pointed　out

that　a　high－tension　classroom　can　make　students

afraid　to　speak　out，　especially　if　there　is　a　perception

that　an　incorrect　response　will　be　harshly　ludged　by

the　teacher．　In　the　modern　communicative　classroom
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　，

it　is　clearly　important　that　we　encourage　students　to

speak　out　and　get　plenty　of　practice　in　using　the　for－

eign　language　without　fear　of　censure．　As　has　been　re－

peatedly　pointed　out　by　teachers，　mistakes　are　a

neccessary　element　in　developing　language　compe－

tence．　Bearing　this　and　the　students’answers　in　mind，

perhaps　we　should　conciously　use　Japanese　at　times　to

relax　the　students．　One　possible　practical　apProach　is

to　use　a　few　words　of　Japanese　at　times　when　it　is

clear　that　students　are　entering　an　anxiety　phase．　For

example，　if　a　teacher　asks　a　student　a　question　and　the

student　is　getting　flustered　because　they　do　not　know

the　answer，　a　few　words　of　Japanese　to　help　the　stu－

dent　or　simply　alleviate　the　tension　may　be　usefu1．

Foreign　teachers　may　have　the　somewhat　disturbing，

but　nonetheless　usefu正experience　that　anything　they

say　in　Japanese　can　be　found　to　be　amusing！Indeed，

imperfect　Japanese　may　also　have　the　positive　result

of　conveying　to　the　students　the　fact　that　even　imper－

fect　foreign　language　ability　can　be　a　highly　useful

communicative　tOol．

　　　It　is　interesting　to　examine　which　areas　the　stu－

dents　felt　that　Japanese　was　not　to　be　used．　Culture

（29％）is　the　lowest　figure　and　this　perhaps　reflects

the　growing　awareness　of　students　that　language　and

culture　are　strongly　interrelated　and　that　culture
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should　be　explained　in　English　to　the　greatest　possible

degree．　Establishing　human　contact（40％）was　also　a

low　figure　indicating　that　students　get　to　know　their

te母cher　sufficently　through　the　medium　of　the　foreign

language　and　that　they　do．not　need　to　use　Japanese

exc垣sively　to．　have　meaningful　communication．

Checking　understanding（41％）and　giving　instuctions

（42％）were　also　quite　low．　I　have　often　heard　non－

native　teachers　express　concern．that　the　students

宙ould　not　u興derstand　the　purpose　of　activities　or　how

to　carry　them　out　if．the　instructions　were　not　given　in

Japanese．　But　these　relatively　low　figures．show　that

students　do　not　in　general　have　problems　with　under二

standing　classroom　instructions　in　English　and　lend

supPort　to　the　use　of　English　in　carrying　out　class－

room　activities，　even　by　Pon－native　speakers・

　　　As　sta七ed　above，．．this　study　was　a　replication　of

one　carried　out　by　Burden．　Unlike　Nagoya　Institute　of

Technology　where　a正l　t毎e　stud611ts　are　majoring　in

technical　subjects，　his　study　included　a　large　propor－

tion　of　students　majoring　in　English，1aw，　and　com－

parative　culture．　Despite　this　difference，　the　results

of　the　current　study　and　Burden’s　study　are　very　simi－

lar．　The　results　of　the　first　three　questions　are　sum－

marized　in　Table　2．　As　inちhe　current　study，　there　is

very　high　support　for　teacher　knowledge　of　Japanese．

The　level　of　support　for　using　this　Japanese　declines　as

the　level　of　the　class　rises，　just　as　iH　the　current　study．

Furthermore，　the　highest　supPort　for　Q4－15　was　for

the　same　four　areas　discussed　above，　Le．，　explaining

neやv　words，　talking　about　tests，．explaining　differences

between　English　and　Japanese　grammar，　and　relaxing

the　students．　This　remarkable　similarity　implies　that

these　preferences　may　be　relatively　uniform　among　all

Japanese　students。

Conclu窓ions

Having　established　th母t．　students　in　NIT　and　other

technical　colleges　are　likely　to　be　more　comfortable

with　teachers　who　understand　their　own　language，

what　practical　conclusions　can　we　draw？　Indeed，

should　we　not　question　whether　the　students’prefer－

enCe　may　aCtUally　mitigate　againSt　langUage　learning

by　preventing　them　from．　facing　the　ambiguity　which

is　an　essential　part　of　language　learning？　Indeed，　we

should　address　this　issue，・but　as　teachers　of　large

classes　with　one　predominant　preference，　we　must　take

this　into　account　at　both　the　teaching　and　administra－

tive　level．　Ican　identify　five　solid　conclusions　that

emerge　from　this　study．

1）Teachers　should　have　a　knowledge　of　Japanese　lan－

　　　guage　and　culture．

　2）Classes　should　continue　to　be　divided　by　level　to

　　　take　account　of　the　different　preferences　between

　　　low－level　and　high－level　learners．

3）The　teacher　should　use　Japanese　more　in．10wer－

　　　level　classes　than　higher－level　ones．

4）Japanese　should　be　spoken　only　after　English　has

　　　been　used　and　primarily　to　instill　confidence　in

　　　students　that　they．　have　understood　what　the

　　　teacher．　said．

5）Japanese　should　normally　be　used　only　in　the　four

　　　areas　of　explaining　new　words，　talking　about

　　　tests，　explaining　differences　between　English　and

　　　Japanese　grammar，　and　relaxing　the．　students。

　　　Even　this　usage　should　be　kept　as　short　as　possi－

　　　ble．
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名古屋工業大学紀要　第52巻（2000）65The　Use　of　Japanese　in　Co日ege　English　Classes　　　　　　　　　　　　　　Bhan　CULLENエ）εPαr伽臨（ゾσθπθrα‘s鰯乞es（Lαπ9μα9θαηdOαz如rθ）　　　　　　　　　　　（Received　August　3，2000）By　their　nature，　foreign　language　classes　introduce　aconflict　between　the　use　of　the　mother　tongue　and　theforeign　language．　True　communication　can　usually　becarried　out　more　effectively　in　the　mother　tongue，　butin　the　foreign　language　classroom　teachers　and　stu−dents　create　an　artifical　environment　where　the　for−eign　language　is　used　for　communication　purposes　inorder　to　gain　proficency．　This　gain　in　proficiency　rep−resents　the　long−term　target　of　using　the　foreign　lan．guage　in　natural　communicative　situations　and　itsbenefits　are　easy　to　comprehend　for　students，　but　theshort−term　problems　of　communicating　in　a　foreignlanguage　are　often　highly　frustrating．　In　this　conflict，students　offer　wonder　why　they　should　communicatein　a　foreign　language　when　it　would　be　much　easier　touse　the　mother　tongue．　　　In　Nagoya　Institute　of　Technology，　this　issue　hasgained　importance　for　two　reasons．　Firstly，　some　stu−dents　have　complained　that　their　teacher　uses　toomuch　Japanese　in　English　class．　Secondly　and　con−versely，　other　students　have　complained　that　they　can−not　understand　their　teacher’s　English　and　wish　thatthe　teacher　would　use　more　Japanese　to　help　the　stu−dents．　　　This　paper　describes　a　study　which　attempts　toquantify　and　analyse　these　student　remarks　to　allowus　to　get　a　better　overall　view　about　the　amount　ofJapanese　that　should　be　used　in　college　English　classes．In　order　to　establish　overall　student　preferences　forthe　use　of　Japanese　in　English　classes，　I　decided　to　rep−licate　a　study　carried　out　by　Burden（2000）which　in−vestigated　the　same　issues．　A　questionnaire　consistingof　15　questions　was　used　to　establish　the　studentspreferences　for　the　use　of　Japanese　in　the　classroom．The　first　three　questions　of　the　questionnaire　addressthe　primary　issues　of　the　study．　Question　one　ad−dresses　the　important　matter　of　whether　an　Englishteacher　in　a　Japanese　university　should　know　Japaneseor　not．　The　answer　to　this　question　has　implicationsfor　both　classroom　practice　and　administrative　mat−ters　such　as　the　hiring　of　teachers．　Question　two　asksthe　students　whether　the　teacher　should　use　Japanesein　the　classroom．　The　answer　to　this　question　obvi−ously　depends　on　question　one　because　a　teacher　whodoes　not　know　Japanese　cannot　use　it，　but　despite　thisdependence　the　two　questions　address　two　entirely　dif−ferent　issues．　It　is　quite　possible（and　common．inpractice）for　teachers　to　have　lived　a　long　time　inJapan　and　to　be　highly　fluent　in　Japanese，　yet　notspeak　any　Japanese　in　class　for　pedagogical　reasons．Question　three　asks　whether　students　should　useJapanese　in　the　classroom．　The　remainder　of　the　ques−tions　address　these　primary　issues　in　more　detail，　par−ticularly　question　2，　by　asking　in　what　circumstancesit　may　be　appropriate　for　the　teacher　to　use　Japanese．　　　The　study　uses　a　questionnaire　which　is　identicalto　the　one　that　Burden　used　in　his　study．　This　in　turnwas　loosely　based　on　Prodromou（1994）．　The　ques−tions　may　be　seen　below　in　Table　l　where　the　studentanswers　are　also　tabulated．　One　important　limitationto　note　about　the　questionnaire　is　that　students　had　achoice　of　only　2　answers　to　each　question一‘yes’or‘no’．　This　is，　of　course，　a　very　simplistic　way　of　look−ing　at　each　issue，　since　in　many　cases，　a　student　willfeel　that　it　depends　on　the　circumstances．　Manyresearchers　use　a　five−point　Likert　scale　which　allows，students　to　select　from　among　a　range　of　answers，from‘Strongly　Agree’to‘Strongly　Disagree’，　forsurveys　of　this　type，　However，　my　own　experience　andalso　that　of　Burden　shows　that　most　Japanesestudents　dislike　taking　extreme　postitions　and　regardthe　middle　option　as　a　safe　middle　ground（and　the　onerequiring　least　effort），resulting　in　a　very　long　seriesof　non−committal　answers．　I　should　note　that　thequestionnaire　is　not　intended　to　be　a　precise　statisticalinstrument．　Apart　from　the　oversimplification　intro一66Bulletin　of　Nagoya　Insti七ute　of　Tec｝｝nology　Vol．52（2000）duced　by　only　having　two　answers，　there　was　no　at−tempt　made　to　ascertain．thβreliability　Qr　validity　ofthe　survey．　The　purpose　is　merely　to　determine　stu−dents’attitudes　towards　the　use　of　Japanese　in　thecla串sroom　in　a　general　sense　and　to　make　practical　a4−ministrative　and　teaching　recommendations　based　onthese．　　　The　survey　was　carried　out　during　English　classesin　the　Depar七ment　of　Langauge　and　Culture　by　3teachers　in　10　classes．　w．ith　a　total　of　350　students．Two　of　the　teachers　were　nat．ive　speakers　of　Englishand　the　other　was　a　Japanese　teacher　of　English　withnative−speaker　competence．in　English．　The　surveytook　about　10　minutes　for　the　students　to　completeincluding　time　to宙rite　any　comments　at．狽?ｅ　end　ofthe　paper．　Students　were　encouraged　to　ask　questions（in　Japanese　oナ．．English）about．　any：i．tem　which　theydidロot　understand．　　　All　the　papers　were　collected　and　the　results　of　thequestionnaire．were　tabulated　to　give　results　for　eachclass　individually　and　also　an　overall　resロlt．　The　com一ments　were　read　and　reference　is　made　to　them　in　thediscussion　Which　folloWs　below．　In　the　study　therewere　a　total　of　350　students　and　10　classs．　For　thepurposes　of　analysis　and　discussion，　I　have　dividedthese　into　three　groups．　The　two　largest　classes（al−most．half　the　students　in　thg　study）and　one　smallernight　class．　for　students　who　had　graduated　from　tech−nical　high　schools　were　at　a　much　lower　level　than　theother　classes．　These　three　classes　are　termed‘1．owI．evel’in　the　discussion　below．　Conversely，　the　twosmallest　classes　were　the　ones　with　the　highest　leveland．moもivation．　These　classes　were　elective　classes　forthird　and　fourth　year　students　and．are　called　‘HighLevel’for　the　purposes　of　this．study．　The　remainingfive　classes　were　at　a　level　betwee耳these　other　groupsand　are．called‘lntermediate’．　A．　summary　of　the　re−sults　of　the　questionnaire　for　these　three　groups　isshown　in　Table　1，　This　table　gives　the　numbers　of　stu一．dents　who　a耳swered‘yes’to　each　question　and　the　cQr−responding　Percentages．Table　1Low−Leve1IntermediateAdvancedTota11．Should　the　teacher　know　Japanese？989378932．Should　the　teacher　use　Japanese　in　class？72．41．35553．Should　the　student写use　Japanese．in　class？52．462546When　should　the　tbacher　u6e　Japanese　in　class？4Explainihg　new宙ords756120635．Explaining　grammar795018606．Giving　instructions53．3422427．Ta1攻ing　about　culture422010298．Talki孕g　about　tests725145609．　］ゴxplaining　class　rules59352245．10．Exp1包inihg　why　the　students　are　doing　something54．315．3911．Explaining　differences　between　Japanese　grammar@　　＆English　grammar7954456412．Testing　the　sもudents3934203513．Checking　for　understanding4839224114．Relaxing　the　students．6342425215．Creating　hUman　contact．44373240　100氏≠P63　100氏≠P47100氏≠S0　100．氏≠R50Table　2（．Summary　of　Burden．2000．）Low．LevelIntermθdiateAdvancedTota11．Should．狽?ｅ　teacher　know　Japanese？898872872．Should　the　teacher　use　Japanese　in　class？．836341733．Should．the　studen七s　use．Japanese　in　class？75726973n＝150n＝64n＝39n＝290名古屋工業大学紀要　第52巻（2000）67Should　the　Teacher　Know　Japanese？In　every　class，　the　students　consistently　stated　astrong　preference　for　teachers　who　know　Japanese．The　total　number　of　students　who　filled　in　the　ques−tionnaire　was　350　and　93％of　these　stated　a　preferencefor　a　teacher　who　knew　Japanese．　This　figure　holdsacross　different　classes，　different　levels　and　　forclasses　who　had　a　foreign　teacher　or　a　Japaneseteacher．　Although　the　question　did　not　address　thelevel　of　Japanese　required，　this　is　a　very　importantfinding．　From　low　level　to　high　level　students，　therewas　little　variation　in　this　response，　so　it　is　clear　thatstudents　feel　more　confident　in　a　learning　environmentin　which　the　teacher　knows　their　native　language．　　　Even　if　the　students　had　not　expressed　this　verystrong　preference　for　teachers　who　can　speakJapanese，　we　should　note　that　such　teachers　have　sev−eral　obvious　advantages　over　those　who　do　not　haveany　knowledge　of　the　Japanese　language　or　culture．Firstly，　discpline　and　administration　problems　can　beeasily　resolved　without　severe　frustration　for　both　theteacher　and　student．　In　addition　there　is　no　need　to　　　　　　　　　　　　　　　　　　　　　　　　　　，call　in　other　teachers　or　office　staff　to　deal　with　everylittle　query　that　the　teacher　does　not　understand．　Forexample，　students　often　enquire　about　attendence　orregistration　issues．　If　teachers　understand　enoughJapanese，　they　can　help　the　student　themselves　or　di−rect　them　to　the　appropriate　office．　Secondly，　ateacher　who　knows　the　students．’mother　tongue　isoften　able　to　identify　where　errors　such　as　inappropri−ate　use　of　a　word　or　grammatical　structure　are　likelyto　occur　as　a　result　of　interference　from　the　motherlanguage．　Knowing　Japanese　a正lows　the　teacher　topoint　out　the　source　of　the　error　to　the　student　andthus　direct　him　onto　the　correct　path．　Thirdly，　aknowledge　of　Japanese　is　evidence　that　the　teacher　hasgone　along　a　similar　learning　path　to　the　one　whichthe　student　is　now　taking．　This　experiellce　can　allowthe　teacher　to　empathise　with　the　learner　and　reducefrustration　at　the　blocks　and　reversals　that　occuralong　any　normal　learning　trajectory．　In　addition，　thestudent　is　likely　to　have　a　greater　respect　for　a　teacherwho　has　gone　through　the　process　than　for　amonoglot．　Indeed，　it　seems　almost　paradoxical　tohave　a　foreign　language　teacher　who　doesn’t　know　anyforeign　language．　Fourthly，　a　knowledge　of　Japanesecan　be　immensely　useful　in　many　small　ways　in　theclassroom．　Even　if　the　teacher　does　not　generally　useJapanese　in　the　classroom，　translating　a　singleEnglish　word　into　Japanese　for　the　students　can　saveminutes　of　awkward　explanation　which　disturb　theflow　of　the　lesson．　If　an　individual　student　or　groupof　students　is　having　problems　with　an　activity，　theteacher　can　reiterate　the　instructions　in　Japanese　fortheir　benefit　wit雌out　addressing　the　whole　class　again．Finally，　a　knowledge　of　the　Japanese　language　is　avery　good　indicator　of　a　knowledge　of　Japanese　cul−tllre．　Few　student　bodies　throughout　the　world　havethe　same　homogenity　as　Japan．　This　homogenityleads　to　certain　patterns　of　learning　and　teachingwhich　will　be　most　effective　with　groups　of　Japanesestudents．　By　knowing　the　Japanese　language　and　itsinherent　cu正ture，　teachers　learn　to　recognize　what　willbe　effective　for　the　greatest　number　of　students．　　　Although　I　have　pointed　out　the　advantages　whichaknowledge　of　Japanese　can　bring　to　a　teacher，　I　amnot　suggesting　that　teachers　should　use　a　lot　ofJapanese　in　this　clas．sroom．　The　greatest　advantagesspring　from　comprehension　of　Japanese　rather　thanits　production．　It　is　important　to　remember　that　themaln　reason　natlve　speakers　of　English　are　employedin　Japanese　education　is　that　they　can　use　English　in　anatural　fashion．　To　use　Japanese　excessively　in　theclassroom　is　to　deny　this　very　reason　and，　in　my　ownmind，　Japanese　should　be　used　very　sparingly　indeed．Understanding　Japanese　is　a　great　asset，　and　a　fewwords　of　Japanese　from　the　teacher　can　be　helpful，　butoveruse　of　Japanese　is　detrimental　to　the　goal　oflearning　English．Should　Japarlese　be　used？Moving　back　to　the　questionnaire，　the　answer　to　thequestion　of　whether　teachers　should　use　Japanese　inthe　classroom　varies　according　to　student　level．Overall，55％of　students　believe　that　Japanese　shouldbe　used　by　the　teacher　in　some　circumstances　in　theclassroom，　so　45％of　students　believe　that　the　teachershould　never　use　Japanese．　The　highest　support　is　thelow−level　group．　As　was　expected，　lower−level　studentsprefer　the　teacher　to　use　more　Japanese　in　the　class−room．　While　a　huge　majority　of　these　students（98％）feel　that　the　teacher　should　know　Japanese，72％68Bulletin　of　Nagoya　Institute　of　Technology　Vol．52（2000）believe　that　the　teacher　should　some七imes　use　thisknowledge．　This　falls　to　41％for　the　intermediatestudents　and　again　falls　to　35％for　the　advanced．stu−dents．　This　trend　is　clearly　related　to　the　languageability　of　the　students　and　their　level　of．　confidence　inbeing　able　to　understand　spoken　English．　In　the　lowlevel，　almost　all　of　the　student　comnients．were　writtenin　Jap毎nese，　while　the　advanced　group　wrote　them　a1一耳10st　exclusively　in　English．　This　indicates　a　furtherlack　of　confidence　in　the　low−level　classes　in　their　ownability　toρommunicate　effectively　in　English．　　　　Most　classes，　even　low−level　ones，　are　currentlyrheld　primarily　in　English，　and　the　student　commentsadd　an　additional　perspective　to　the　results　of　thequestionnaire．　III　Japanese，　many　students　write　colh−ments　such　as“This　class　is　very．easy　to　understand”，“If　we　really　don’t　understand，　the　teacher　should　useJapanese”，and“please　expl包in　only　the　test　and　home−work　in　Japanese”．　These　kinds　of　comments　indicatethat　low−level　students　are　not　having　real　problems　inunderstanding，　buhnerely　want　to　confirm　their　un−derstanding　of　what　they　think　they　understand．　Inother　words，　the　problem　is　primarily　a　lack　of　confi−dence　rather　than　lack　of　ability．　Perhaps，　then，　therole　of　Japanese　in　l6w−1evel　classes　should　be　to　in−still　confidence　in　students　by　summarizing　importantpoints　in　Japanese　after　going　through　them　inEnglish．　We　will　retum　to　this　discussion　of　teacheruse　of　Japanese　below　by　addressing　specific　areaswhere　the　students　feel　that　it　would　be　beneficial．　　　　Question　three　in　the　questionnaire　is　the　only　onewhich　addresses　student　use　of　Japanese．　Eve耳in　thelow−level　class，48％of　students　felt　that　they　shouldnever　use　Japanese．　This　rises　to　59％in　the　interme−diate　level　and　75％in　the　advanced　level．　This　findingis　clearly　at　variance　with　the　actual　situation　in　theclassroom　where　most　students　will　use　at　least　a　lit−tle　Japanese　while　engaging　in　pairwork．　In　so血ecases，　the　main　role　of　the　teacher　turns　out　to　be　awatchdog　prowling　around　to　seg　that　ohly　English　isspoken！．Without　more　questions　addressing　this　issuein　detail，　there　is　not　enough　data　to　explain　this　vari−ance　satisfactorily，　but　common　sense　and　our　6wn　ex−perience　remind　us　that　we　are　not　always　able　to　liveup　to　our　own．　expectations．　Indeed，　the　spirit　isstrong　but　the　fles耳is　weak！　　　　What　is　a　reasonable　stance　to　take　towardsstudent　use　of　Japanese．in　the　classroom？This　c1甲rlydepends　on　the　activity　ih　question．　For　example，　a．group　grammar　exercise　could　be　conducted　entirely　inJapanese　if　the　sole　objecti．ve．　was　the　acquistion　ofthat　grammar　point．　Convers61y，　a　free−ranging　con−versation　practice　would　be　best．@condUcted　entirely　i尊English．．　A　teacher　who　demands　100％English　inevery　activity　is　denying　our　students　a　chance　to　helpeach　other　in　their　native　tongue　and　risks　studentfustration　　directed　　at　　the　　activity　　or　　teacher．Usually，．abalance　can　be　struck　between　the　use　ofJapanese　and　English　by　allowing　s．tudents．to　use　anoccasional　word　or　phrase　in　Japanese　if　it　helps　tokeep　t五e　momentum　of　an　English−use　activi七y．　In　ac−cordance　with　the　results　of　this　questiomlaire，　the　ac−tual　percentage　of．　J．≠垂≠獅?ｓｅ　used　will　depend　oh　thelevel　of　the　class，　but　an　experienced　teacher　whoknows　Japanese　will　usually　be　able　to　maintain　thisbalance　and　ensure　that　a　good　learning　environmentis　created　without．an　excess　of　frustration．　　　One　additional　point　that．　emerges　6ut　of　this　dis−cussion　as　an　aside　is　the．value　of　dividing．　studentsinto　different　classes　by　level．　The　current　academicyear　is　the　first　time　that　a　placement　test　was　used　toplace　students　into　first−year　classes　rather　than　al−lowing　them　to　choose　their　own　teacher　under　the　tra−ditional　registration　system．　The　large　variance　inresponses　between　classes　in　different！evels　validatesthe　use　of　this　placement　system．　While　dividing　stu−dents　into　classes　accoring　to　level，．it　also　neatly．di−vides　them　according　to　their　preferences　and　learningstyles．When　should　Japa．nese　be　used？The　remaining　questions　in　the　questionnaire　addressthe　areas　of　teaching　where　the　students　feel　that　theteacher　should　use　Japanese．　Since　more　than　half　ofthe　total　number　of　sthdents（and　a　much　higher．pro−portion耳t　higher　levels）supPort　the　use　of　Japaneseby　teachers，　it　is　important　for　us　to　distinguish　theseareas．　Despite　the　differeht　perceptions　of　studentsabout　Japahese　usage　in　the　different　levels，　eachgroup　gave　the　highest　priority　to　the　same’issues．For　example，　the　four　areas　which　were　given　thegreatest　emphasis　were　explaining　new　words（Q4），explaining　differences　between　Japanese　grammar　apd名古屋工業大学紀要　第52巻（2000）69English　grammar（Q11），　talking　about　tests（Q8），and　relaxing　the　students（Q14）．　The　actual　percent−ages　specified　by　each　group　were　different，　but　be−cause　of　these　shared　preferences，　I　will　refer　to　theoverall　figures　of　the　combined　groups　in　the　discus−sion　below．　　　The　highest　supPort　for　teachers’use　of　Japaneseis　for　the　explanation　of　new　words　（63％）　andthe　explanation　of　the　differences　between　Englishand　Japanese　grammar（64％）．　Thege　answers　are　inagreement　with　the　discussion　above　which　pointedout　that　a　quick　translation　of　a　word　or　grammarpoint　into　Japanese　can　save　considerable　time　andfrustration．　The　students　as　well　as　the　teacher　recog−nize　that　this　frustration　can　be　detrimental　to　lan−guage　learning．　Of　course，　lengthy　Japanese　explana−tions　may　be　counter−productive　because　they　reducethe　amount　of　time　spent　engaging　the　target　lan−guage．　Indeed，　it　is　probably　true　to　say　that　the　peda−gogical　va正idity　of　a　Japanese　explanation　decreasesas　it　increases　in　length．　In　traditional　grammar−translation　teacher−centered　classes，　the　teacher　spentlong　Periods　of　time　explaining　gramamar　points　orvocabulary．　It　is　now　generally　recognized　that　thistype　of　class　does　not　lead　to　the　aquistition　of　com−municative　competence，　and　the　standard　in　modernlanguage　teaching　has　been　to　create　student−centeredlearning　environments　where　the　students　have　manyoPPortunities　to　use　the　target　langauge　in　quasi−COmmUniCatiVe　Or　trUely　COmmUniCatiVe　SitUatiOnS．The　high　supPort　for　Japanese　in　these　areas　sho1ユldnot　be　interpreted　as　student　supPort　for　a　return　togrammar−translation　methodology．　This　is　clearfrom　the　many　student　comments　such　as：“When　Ican’煤@find　the　word　that　I　want　to　tell，1’d　like　theteacher　to　answer　my　question　which　is“I　don’t　knowhow　to　say　　　in　English”．　S七udents　want　to　useEnglish　for　communication　and　see　Japanese　explana−tions　of　grammar　and　vocabulary　as　a　quick　propwhich　can　faciliate　communication　without　disturbingthe　flow　of　this　communication．　This　ties　in　wellwith　the　point　made　above　that　students　preferteachers　who　know　Japanese．　Without　a　knowledge　ofJapanese，　this　prop　is．唐奄高垂撃凵@not　available．　　　Another　item　with　high　support　for　the　use　ofJapanese　was　talking　about　tests（60％）．　This　is　notasurprising　finding。　Tests　are　an　important　part　ofassessment　and　determining　whether　a　student　will　getcredit　or　not　for　a　course．　Credits　are　the　currency　ofchoice　in　a　university　and　it　is　only　reasonable　to　besure　that　students　know　how　they　will　be　tested．　Ihave　heard　numerous　horror　stories　about　studentswho　studied　hard　for　a　test，　only　to　find　that　they　hadmisheard　the　teacher　instructions　and　studied　thewrong　items．・lf　there　is　any　doubt　that　students　maynot　understand　their　reponsibilities　exactly，　then　weare　under　an　obligation　to　use　Japanese　to　make　thematter　clear．　　　Arather　surprising　finding　was　the　high　supportfor　the　use　of　Japanese　in　relaxing　students　（52％）．Do　students　feel　anxiety　in　an　all−English　environ−ment？Tsui　has　written　for　many．凾?ａｒｓ　on　how　stu−dent　anxiety　can　be　detrimental　to　the　languagelearning　Process（e．9．，Tsui　1996）．　She　has　pointed　outthat　a　high−tension　classroom　can　make　studentsafraid　to　speak　out，　especially　if　there　is　a　perceptionthat　an　incorrect　response　will　be　harshly　ludged　bythe　teacher．　In　the　modern　communicative　classroom　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　，it　is　clearly　important　that　we　encourage　students　tospeak　out　and　get　plenty　of　practice　in　using　the　for−eign　language　without　fear　of　censure．　As　has　been　re−peatedly　pointed　out　by　teachers，　mistakes　are　aneccessary　element　in　developing　language　compe−tence．　Bearing　this　and　the　students’answers　in　mind，perhaps　we　should　conciously　use　Japanese　at　times　torelax　the　students．　One　possible　practical　apProach　isto　use　a　few　words　of　Japanese　at　times　when　it　isclear　that　students　are　entering　an　anxiety　phase．　Forexample，　if　a　teacher　asks　a　student　a　question　and　thestudent　is　getting　flustered　because　they　do　not　knowthe　answer，　a　few　words　of　Japanese　to　help　the　stu−dent　or　simply　alleviate　the　tension　may　be　usefu1．Foreign　teachers　may　have　the　somewhat　disturbing，but　nonetheless　usefu正experience　that　anything　theysay　in　Japanese　can　be　found　to　be　amusing！Indeed，imperfect　Japanese　may　also　have　the　positive　resultof　conveying　to　the　students　the　fact　that　even　imper−fect　foreign　language　ability　can　be　a　highly　usefulcommunicative　tOol．　　　It　is　interesting　to　examine　which　areas　the　stu−dents　felt　that　Japanese　was　not　to　be　used．　Culture（29％）is　the　lowest　figure　and　this　perhaps　reflectsthe　growing　awareness　of　students　that　language　andculture　are　strongly　interrelated　and　that　culture70Bulletin　of　Nagoya　Institute　of　Technology　Vol．52（2000）should　be　explained　in　English　to　the　greatest　possibledegree．　Establishing　human　contact（40％）was　also　alow　figure　indicating　that　students　get　to　know　theirte母cher　sufficently　through　the　medium　of　the　foreignlanguage　and　that　they　do．not　need　to　use　Japaneseexc垣sively　to．　have　meaningful　communication．Checking　understanding（41％）and　giving　instuctions（42％）were　also　quite　low．　I　have　often　heard　non−native　teachers　express　concern．that　the　students宙ould　not　u興derstand　the　purpose　of　activities　or　howto　carry　them　out　if．the　instructions　were　not　given　inJapanese．　But　these　relatively　low　figures．show　thatstudents　do　not　in　general　have　problems　with　under二standing　classroom　instructions　in　English　and　lendsupPort　to　the　use　of　English　in　carrying　out　class−room　activities，　even　by　Pon−native　speakers・　　　As　sta七ed　above，．．this　study　was　a　replication　ofone　carried　out　by　Burden．　Unlike　Nagoya　Institute　ofTechnology　where　a正l　t毎e　stud611ts　are　majoring　intechnical　subjects，　his　study　included　a　large　propor−tion　of　students　majoring　in　English，1aw，　and　com−parative　culture．　Despite　this　difference，　the　resultsof　the　current　study　and　Burden’s　study　are　very　simi−lar．　The　results　of　the　first　three　questions　are　sum−marized　in　Table　2．　As　inちhe　current　study，　there　isvery　high　support　for　teacher　knowledge　of　Japanese．The　level　of　support　for　using　this　Japanese　declines　asthe　level　of　the　class　rises，　just　as　iH　the　current　study．Furthermore，　the　highest　supPort　for　Q4−15　was　forthe　same　four　areas　discussed　above，　Le．，　explainingneやv　words，　talking　about　tests，．explaining　differencesbetween　English　and　Japanese　grammar，　and　relaxingthe　students．　This　remarkable　similarity　implies　thatthese　preferences　may　be　relatively　uniform　among　allJapanese　students。Conclu窓ionsHaving　established　th母t．　students　in　NIT　and　othertechnical　colleges　are　likely　to　be　more　comfortablewith　teachers　who　understand　their　own　language，what　practical　conclusions　can　we　draw？　Indeed，should　we　not　question　whether　the　students’prefer−enCe　may　aCtUally　mitigate　againSt　langUage　learningby　preventing　them　from．　facing　the　ambiguity　whichis　an　essential　part　of　language　learning？　Indeed，　weshould　address　this　issue，・but　as　teachers　of　largeclasses　with　one　predominant　preference，　we　must　takethis　into　account　at　both　the　teaching　and　administra−tive　level．　Ican　identify　five　solid　conclusions　thatemerge　from　this　study．1）Teachers　should　have　a　knowledge　of　Japanese　lan−　　　guage　and　culture．　2）Classes　should　continue　to　be　divided　by　level　to　　　take　account　of　the　different　preferences　between　　　low−level　and　high−level　learners．3）The　teacher　should　use　Japanese　more　in．10wer−　　　level　classes　than　higher−level　ones．4）Japanese　should　be　spoken　only　after　English　has　　　been　used　and　primarily　to　instill　confidence　in　　　students　that　they．　have　understood　what　the　　　teacher．　said．5）Japanese　should　normally　be　used　only　in　the　four　　　areas　of　explaining　new　words，　talking　about　　　tests，　explaining　differences　between　English　and　　　Japanese　grammar，　and　relaxing　the．　students。　　　Even　this　usage　should　be　kept　as　short　as　possi−　　　ble．ReferencesBurden，　P．（2000）．The　use　of　the　students’etc．　mother　　　tongue　in　m．onolingual　English　“conversation”　　　classes　at　Japanese　universities。　銑ε　五α�rz6α9θ　　　艶αcんθr　24−6，pp．5−10．　Japan　Association　for　　　I」anguage　Teaching．Prodomou，　N．（1994）．M旗θdαわ‘碗y　cZαs8εs．　London：　　　Macmillan．．Tsui，　AB．M．（1996）．Reticence．and　anxiety　in　second　　　langUage　learning．　▽FO‘Cθ8　！〆Om　　εんθ　Zαπ9ωα9θ　　　cZα88roo1日目，　Carnbridge　1996，145−167．

